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ABSTRACT
PERCEIVED TRAINING NEEDS OF PRINCIPALS IN NORTHEAST TENNESSEE: 
ANALYSIS OF DATA IN TWO SELECTED YEARS
by
Ann McKeehan L i t t l e
The problem  of t h i s  s tu d y  was to  compare pe rce iv ed  t r a in in g  needs 
o f  p u b lic  schoo l a d m in is tr a to r s  a t  two p o in ts  in  tim e and to  an a ly ze  
th o se  needs a s  to  ag e , sex , e d u c a tio n a l d e g re e , and ex p erien ce  o f 
re sp o n d en ts . The su rvey  p o p u la tio n  c o n s is te d  o f p u b lic  schoo l p r in c ip a ls  
in  th e  14 system s o f  th e  F i r s t  E d u ca tio n a l D i s t r i c t  in  N o rth east 
Tennessee.
A d e s c r ip t iv e  re s e a rc h  d esig n  was chosen fo r  th e  s tu d y . A fo llow -up  
q u e s tio n n a ire  was developed based on th e  1986 Brown Survey which surveyed 
th e  same p o p u la tio n  fo r  dem ographic and p ro fe s s io n a l  c h a r a c t e r i s t i c s  in  
a d d i t io n  to  th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a l s ,  su p e r in te n d e n ts , 
and school board members. R espondents p r io r i t i z e d  t r a in in g  needs from 
most b e n e f ic ia l  to  l e a s t  b e n e f ic ia l .
D e s c r ip tiv e  and i n f e r e n t i a l  s t a t i s t i c s  were used in  answ ering f iv e  
re s e a rc h  q u e s tio n s  which d i r e c te d  th e  s tu d y . The s t a t i s t i c a l  a n a ly se s  
re v e a le d  th e  fo llo w in g : pe rce iv ed  t r a in in g  needs remained s ta b le  d u rin g
th e  2 year p e r io d , c l u s t e r s  o f  t r a in in g  needs c o n s is te n t ly  appeared in  
th e  top f iv e  and bottom  f iv e  i n t e r e s t  a re a s , and v a r io u s  approaches were 
u t i l i z e d  by F i r s t  E d u ca tio n a l D i s t r i c t  p r in c ip a ls  to  a d d re ss  t h e i r  
p e rce iv ed  t r a in in g  n eed s .
C urricu lum  and I n s t r u c t io n  was id e n t i f i e d  by a l l  groups of 
re sp o n d en ts  a s  t h e i r  top p r i o r i t y  f o r  a d d i t io n a l  t r a in in g ,  In d ic a t in g  a 
re c o g n it io n  o f need fo r  more t r a in in g  in  th e  fundam entals o f  te ac h in g  and 
le a rn in g . O th ers  in 'cluded in  th e  top  f iv e  t r a in in g  needs were S ta f f  
E v a lu a tio n , L ead e rsh ip , S ta f f  Development, and E f fe c t iv e  S choo ls . Those 
c o n s i s te n t ly  re p o r te d  in  th e  bottom  f iv e  t r a in in g  needs in c luded  
O rg a n iz a tio n a l Governance, O rg a n iz a tio n a l Communication, L aw /Policy , 
Budget, and Problem  S o lv in g .
The r e s u l t s  o f  t h i s  s tu d y  should  p rove u s e f u l  to  i n s t i t u t i o n s  o f  
h ig h e r ed u ca tio n  in  p lan n in g  program s and c o u rse s  o f s tudy  fo r  schoo l 
a d m in is t r a to r s .  An abundance of o p p o r tu n i t ie s  e x i s t s  to  p ro v id e  much 
needed advanced t r a in in g  fo r  p r in c ip a ls  in  N o rth eas t T ennessee,
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CHAPTER 1 
In tro d u c tio n
D uring th e  1970s th e  term  " a c c o u n ta b i l i ty "  became p o p u la r w ith  
c r i t i c s  o£ th e  American e d u ca tio n  system . T h e ir  c ry  fo r  improved 
e d u c a tio n a l r e s u l t s  in  s tu d e n t achievem ent a s  w e ll a s  p ro fe s s io n a l 
s ta n d a rd s  fo r  te a c h e rs  has grown and m atured in to  th e  c u r r e n t  re fo rm  
and renew al movement o f  th e  1980s.
P a r a l le l in g  th e  need fo r  b e t t e r  t r a in e d  te a c h e rs  i s  th e  r e a l i z a t io n  
th a t  p r in c ip a ls  must a ls o  be w e ll - t r a in e d  and p o sse ss  th e  r e q u i s i t e  
s k i l l s  n e c e ssa ry  f o r  a d m in is te r in g  sch o o ls  o f  th e  f u tu r e .  The 
contem porary  r o l e  o f  p r in c ip a l  i s  seen  a s  in s t r u c t io n a l  le a d e r  a s  w ell 
a s  manager o f d a i ly  o p e ra tio n s  o f  th e  sch o o l.
Many p r in c ip a l s  who have ascended th e  p ro fe s s io n a l  la d d e r  from 
c lassro o m  te a c h e r  to  school a d m in is tra to r  f in d  th ey  do n o t  have a so lid  
background o f  te a c h in g  ex p e rien ce  and a r e  la c k in g  in  knowledge o f co n ten t 
a r e a s .  U ltim a te ly  they  conclude  th ey  a re  n o t equipped to  assume th e  
r e s p o n s i b i l i t i e s  in h e re n t in  th e  r o le  o f p r in c ip a l  (P a tte r s o n , 1983).
To improve t h i s  s i t u a t io n  e x ec u tiv e  t r a in in g  academ ies and in - s e rv ic e  
groups such  as  P ro je c t  LEAD (League fo r  E d u ca tio n a l A d m in is tra to r  
Development) have been Implemented fo r  th e  purpose o f  p ro v id in g  s t a f f  
developm ent o p p o r tu n i t ie s  fo r  a d m in is t r a to r s  (C osta , 1979).
When p re -  and in - s e r v ic e  t r a in in g  programs fo r  p u b lic  school 
a d m in is tr a to r s  were e v a lu a te d , f in d in g s  o f th e  1978 Mangers Report c ite d  
in e f f e c t iv e  t r a in in g  fo r  th e  p r in c ip a ls h ip  a s  th e  u n iv e r s a l  com plain t.
A ccording to  Nottingham  e f f e c t iv e  p r in c ip a ls  need cou rage, c o n fid en ce , 
and in te l l ig e n c e  mixed w ith  sound t r a in in g  (N ottingham , 1979).
The f i r s t  s te p  in  im proving perform ance o f  p r in c ip a ls  i s  th e  
d e te rm in a tio n  o f t r a in in g  needs in c lu d in g  a t t i t u d e s ,  knowledge and s k i l l  
l e v e l s .  P r in c ip a ls  them selves a r e  b e s t equipped to  d e f in e  t h e i r  
p e rce iv ed  o r " f e l t  needs" (K irk p a tr ic k , 1978).
Assessm ent o f t r a in in g  needs must be done on an in d iv id u a l b a s is  fo r  
m eaningful change to  tak e  p la c e . T h is  s tu d y  examines d a ta  c o l le c te d  from 
p r in c ip a ls  who f e e l  they  need a s s is ta n c e  in  d evelop ing  p ro fe s s io n a l  
s k i l l s .
The Problem
S tatem en t o f  th e  Problem
The problem  o f t h i s  s tu d y  was to  d e term ine  p e rce iv ed  t r a in in g  needs 
o f schoo l p r in c ip a ls  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t  o f  Tennessee.
The fo llo w in g  sub-problem s were found to  c o n tr ib u te  to  th e  developm ent 
o f  th e  s tudy :
1 . To determ ine  i f  th e  l i t e r a t u r e  and th e  Brown In stru m en t a g ree  
on c a te g o r ie s  o f t r a in in g  needs fo r  p r in c ip a l s .
2. To de term in e  w hether d i f f e r e n c e s  e x i s t  between th e  perce ived  
t r a in in g  needs o f  p r in c ip a ls  d u rin g  19B6 and 1988 a s  measured by the  
Brown Survey.
3. To d e term ine  which o f  th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a ls  
in  1986 had been a d d re ssed ,
4 . To determ ine  how th e se  pe rce iv ed  t r a in in g  needs had been m et.
Purpose o f th e  Study
The purpose o f th e  s tu d y  was to  determ ine  perceiv ed  t r a in in g  needs 
o f  p r in c ip a ls  and to  compare th o se  needs a s  to  th e  ag e , sex , e d u ca tio n , 
and ex p erien ce  o f  re sp o n d en ts .
S ig n if ic a n c e  o f  th e  Study
During th e  l a s t  5 y e a rs  n a t io n a l  a t t e n t io n  has focused  on th e  need 
fo r  e d u c a tio n a l refo rm  and renew al a t  a l l  l e v e l s .  Changing r o le s  o f  
school a d m in is tr a to r s  r e q u ir e  new d i r e c t io n s  in  t r a in in g  program s fo r  
p r in c ip a l s .  Dynamic co u rse  o f f e r in g s ,  developm ental workshops, and 
Improved p re s e rv ic e  and in - s e r v ic e  a c t i v i t i e s  a re  being  sought a t  the  
u n iv e r s i ty  l e v e l .
T his s tu d y  added to  th e  body of knowledge concern ing  p ro fe s s io n a l  
p re p a ra t io n  by I d e n t i f y in g - t r a in in g  p r i o r i t i e s  and by te s t in g  
r e l a t io n s h ip s  among s e le c te d  v a r ia b le s .  C o lle c te d  d a ta  from t h i s  s tudy  
may be used in  p lan n in g  h ig h e r ed u ca tio n  program s to  meet th o se  needs.
R esearch  Q uestions 
The fo llo w in g  re s e a rc h  q u e s tio n s  were deemed n e ce ssa ry  fo r  the  
developm ent o f  th e  s tudy :
1 . What were th e  pe rce iv ed  t r a in in g  needs o f  p r in c ip a ls  in  the  
F i r s t  E d u ca tio n a l D i s t r i c t  o f  Tennessee a s  determ ined by th e  Brown 
Survey o f 19867
2 . What were th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a ls  in  th e  
F i r s t  E d u ca tio n a l D i s t r i c t  o f Tennessee a s  determ ined by a fo llow -up 
s tudy  in  19887
3 . Could com parisons be made in  r e l a t i o n  to  any changes In  
p e rce iv ed  t r a in in g  needs found in  the  two s e t s  o f  d a ta?
4 . Did th e  p resen ce  o r  absence  o f  t r a in in g  a f f e c t  p e rce iv ed  
t r a in in g  needs from th e  tim e o f  th e  Brown Survey u n t i l  th e  fo llow -up  
study?
5 . What approaches d id  p r in c ip a ls  use  in  o b ta in in g  a d d i t io n a l  
t r a in in g ?
L im ita tio n s
The l im i t a t i o n s  o f  t h i s  s tu d y  w ere;
1 . The s tu d y  was co n fin ed  to  th e  F i r s t  E d u ca tio n a l D i s t r i c t  o f
Tennessee.
2. The p o p u la tio n  c o n s is te d  o f 175 p r in c ip a l s  in  th e  F i r s t  
E d u ca tio n a l D i s t r i c t  o f  T ennessee.
3. The s tudy  in c lu d ed  e ig h t  coun ty  and s ix  c i t y  schoo l system s.
4 . The tim e o f  th e  s tu d y  was from May 1986 th rough  December 1988.
5. The l i t e r a t u r e  rev iew  was conducted a t  th e  C h arles  C. Sherrod
L ib ra ry , E as t Tennessee S ta te  U n iv e rs ity , and th e  James E. Morrow 
L ib ra ry , M arshall U n iv e rs ity . O n -lin e  a s  w ell a s  o f f - l i n e  sea rc h es  in  
th e  a re a s  o f e d u ca tio n  and b u s in e ss  were conducted .
6. The a v a i l a b i l i t y  o f  t r a in in g  was tak en  in to  c o n s id e ra t io n .
Lack o f  t r a in in g  o p p o r tu n i t ie s  d id  n o t n e c e s s a r i ly  mean d i s i n t e r e s t  on 
th e  p a r t  o f  p r in c ip a ls .
Assum ptions 
The assum ptions o£ t h i s  s tu d y  w ere:
1 . The m a jo r ity  o f  F i r s t  E d u ca tio n a l D i s t r i c t  p r in c ip a l s  would 
rem ain in  t h e i r  p ro f e s s io n a l  p o s i t io n s  from 1986 th rough  1988.
2, School a d m in is t r a to r s  a re  in te r e s te d  in  p ro f e s s io n a l  growth 
and developm ent and th e  p ro cedu res chosen to  accom plish  th e  s tu d y  could 
I d e n t i f y  them.
D e f in it io n  o f  Terms
F i r s t  E d u ca tio n a l D i s t r i c t  
o f  Tennessee
The F i r s t  E d u ca tio n a l D i s t r i c t  o f  T ennessee i s  lo c a te d  in  th e  
n o r th e a s te rn  a re a  o f  th e  s t a t e  and In c lu d e s  th e  coun ty  schoo l system s o f  
C a r te r ,  G reene, Hancock, Hawkins, Johnson, S u l l iv a n , U n ico i, and 
W ashington. The D i s t r i c t  a ls o  in c lu d e s  th e  c i t y  schoo l system s o f 
B r i s to l ,  E liz a b e th to n , G re e n e v ille , Johnson C ity , K in g sp o rt, and 
R o g e rsv il le .
I n t e r e s t  Topics
I n t e r e s t  to p ic s  a re  contem porary  is s u e s  found in  p ro fe s s io n a l  
e d u c a tio n a l l i t e r a t u r e .  Examples In c lu d e : s t a f f  e v a lu a tio n , la w /p o lic y ,
budget, and d e c is io n  making, e tc .
P erce ived  T ra in in g  Needs
P erce iv ed  t r a in in g  needs a r e  th o se  a c t i v i t i e s  which p r in c ip a l s  f e e l  
would be b e n e f ic ia l  to  them in  t h e i r  c u r r e n t  p o s i t io n .
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The Brown Survey was th e  1986 U n iv e rs ity  funded re s e a rc h  p r o je c t  
which c o l le c te d  dem ographic and p ro fe s s io n a l  d a ta  from p u b lic  schoo l 
p r in c ip a ls  in  th e  F i r s t  E d u c a tio n a l D i s t r i c t .  The p r o je c t  was d ire c te d  
by Dr. L a rry  H. Brown.
P rocedures
The p ro ced u res  o f  th e  Brown Survey Involved  fo rm u la tio n  o f the  
problem and a p p l ic a t io n  f o r  a  r e s e a rc h  g ra n t from E as t Tennessee S ta te  
U n iv e rs ity . D uring May 1986 q u e s tio n n a ire s  d e a lin g  w ith  b io g ra p h ic a l 
and p ro f e s s io n a l  c h a r a c t e r i s t i c s  were d i s t r ib u te d  to  a re a  e d u c a tio n a l 
l e a d e r s .  Data were c o l le c te d ,  an a ly zed , and reco rd ed  in  ta b le s .
D uring May o f  1988 a  fo llo w -u p  s tudy  was conducted o f  th e  166 
p r in c ip a ls  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t .  The p ro ced u res  Included  
v e r i f i c a t i o n  o f I n t e r e s t  to p ic s  in  th e  Brown Survey in s tru m en t 
( l i t e r a t u r e  m a tr ix ) ,  f i e l d  t e s t i n g  o f a  re v is e d  form at to e s t a b l i s h  
r e l i a b i l i t y ,  c o l le c t io n  o f d a ta  u s in g  th e  re v is e d  in s tru m e n t, s t a t i s t i c a l  
tre a tm e n ts  u s in g  d e s c r ip t iv e  and i n f e r e n t i a l  te c h n iq u e s , and p re p a ra t io n  
o f t h i s  r e p o r t .
O rg an iza tio n  o f th e  Study
T his s tu d y  was o rg an ized  and p resen ted  in  f iv e  c h a p te rs . C hapter 1 
co n ta in ed  the  in tro d u c t io n  o f th e  s tudy  and th e  s ta tem e n t o f  th e  problem  
in c lu d in g  i t s  pu rpose , s ig n if ic a n c e ,  l im i t a t i o n s ,  and assu m p tio n s . A 
l i s t  o f  re s e a rc h  q u e s tio n s  and d e f in i t io n s  o f  term s were p ro v id ed . Also 
Included  were d e s c r ip t io n s  o f  th e  p ro cedures and an o rg a n iz a tio n  o f the  
s tu d y .
C hapter 2 was com prised o f  a rev iew  o f  l i t e r a t u r e  r e la te d  to  th e  
s tu d y . C hapter 3 co n ta in ed  th e  p ro cedures and m ethodology o f  the  s tudy  
C hapter 4 p re se n te d  an a n a ly s is  o f  th e  d a ta  and tre a tm e n t o f  the  
r e s u l t s .  C hapter 5 in c luded  th e  summary o f  th e  f in d in g s , c o n c lu s io n s , 
and recom m endations.
CHAPTER 2 
Review o f  R ela ted  L i te r a tu r e '
H is to r ic a l  P e rsp e c tiv e s  on th e  P r in c ip a ls h ip
The p o s i t io n  o f  p r in c ip a l  in  American schoo l a d m in is tra t io n  was 
c re a te d  to  cope w ith  in c re a s in g  c o m p le x itie s  in  s c h o o ls . The e a r ly  
schoo l p o p u la tio n  grew ra p id ly  in  c i t y  system s which r e s u l te d  in  more 
s tu d e n ts  p e r c lassro o m  in  th e  new graded sch o o ls . The com bining o f 
"w r it in g "  and "grammar" sch o o ls  in to  e lem en tary  sch o o ls  b rought about 
th e  need fo r  a  s in g le  a u th o r i ty  f ig u r e .  The p r in c ip a ls h ip 'e v o lv e d  from 
te a c h e rs ;  f i r s t ,  te a c h e r  w ith  some a d m in is tr a t iv e  r e s p o n s i b i l i t i e s ;  then 
p r ln c ip a l - te a c h e r ,  which was more a d m in is tr a t iv e  than te a c h e r ;  and 
f i n a l l y  p r in c ip a l .  In  t h i s  manner th e  p r in c ip a l  was re l ie v e d  o f teach in g  
d u t ie s  and became th e  su p e rv iso ry  head o f  th e  school b u ild in g  (K nezevlch,
1962).
American l i t e r a t u r e  p o p u la rized  a s te re o ty p e d  view  o f  th e  p r in c ip a l  
based on th e  E n g lish  sch o o lm aste r. The f a v o r i t e  c h a r a c te r iz a t io n  was 
one o f  a c r u e l ,  dom inating  headm aster, th e  nem esis o f  bo th  s tu d e n ts  and 
te a c h e rs .  The p r in c ip a l  was sometimes p ic tu re d  a s  u n im ag in a tiv e , d u l l ,  
and pompous. Only o c c a s io n a lly  was he p o rtray ed  a s  a g e n t le ,  k in d ly  
m entor (W illiam s & W illow er, 1983).
During th e  1 9 th  c e n tu ry  schoo l a d m in is tr a to r s  co n sid e red  them selves 
s c h o la rs  and s ta te sm en , th e  e q u a ls  o f  law yers and clergym en. During the  
20 th  c e n tu ry  they  id e n t i f i e d  them selves w ith  s u c c e s s fu l b u s in e ss  
e x e c u tiv e s . The contem porary  p r in c ip a l  became known a s  th e  key to  the
s i tu a t io n  in  any p u b lic  sch o o l. The p r in c ip a ls h ip  had evolved in to  a 
fa s t-p a c e d , fragm ented r o le  which was k a le id o sc o p ic  in  n a tu re . T h e ir 
a d m in is tra t iv e  d u t ie s  c o n c e n tra te d  on d i s c ip l in e  and p u p il c o n t r o l ,  
management o f  le a rn in g  te c h n o lo g ie s , s u p e rv is io n  o f  p ro fe s s io n a l  
p e rso n n e l, r e la t io n s h ip s  w ith  community i n t e r e s t  g roups, la b o r  r e l a t io n s ,  
law , and su p e rv is io n  o f  m a te r ia l  and m onetary re s o u rc e s  (W illiam s & 
W illow er, 1983).
I n s t r u c t io n a l  le a d e r s h ip  became th e  top p r i o r i t y  o f  th e  p r in c ip a l  
o u tra n k in g  c u rric u lu m  developm ent, d i s c i p l in e ,  f in a n c e , r e p o r ts  fo r  
s u p e r io r s ,  school-com m unity r e l a t i o n s ,  and s h o r t- ra n g e  p lan n in g  (R iley , 
1933). E d u ca tio n a l le a d e rs h ip  d u t ie s  grew to  In c lu d e  m a in ta in in g  
re c o rd s  on p u p ils  and s t a f f ,  p re p a r in g  v a r io u s  k in d s  o f  r e p o r ts ,  
p ro v id in g  te a c h e rs  w ith  te a c h in g  m a te r ia ls ,  encourag ing  cu rricu lu m  
improvement, and a s s i s t i n g  w ith  h i r in g  te a c h e rs  (S tone & S chneider,
1963). The sum o f  th e  le a d e rs h ip  r o le  was to  s t r e s s  th e  improvement o f  
te a c h in g  and le a rn in g  (K yte, 1941). The s u c c e s s fu l  p r in c ip a l  m onitored 
th e  schoo l th rough  c lassro o m  v i s i t s ,  w r i t te n  e v a lu a tio n s , te a c h e r  
c o n fe ren c e s , and r e g u la r  In s p e c tio n  o f  le s so n  p lan s  (R ile y , 1983).
S e lf - e v a lu a t io n  became an Im portan t to o l  fo r  p r in c ip a ls  in  
d e te rm in in g  th e i r  e f f e c t iv e n e s s .  O ther f a c to r s  co n sid e red  were the  
accom plishm ents o f  th o se  being  su p e rv ise d , th e  developm ent o f  th e  p u p ils  
in  th e  sch o o l, and th e  a t t i t u d e s  o f  th e  community toward th e  e d u c a tio n a l 
p ro cess  (K yte, 1941).
E v a lu a tio n  o f th e  p r in c ip a l  by th e  su p e r in te n d e n t became most 
e f f e c t iv e  when coupled w ith  a  p la n  fo r  m o tiv a tio n . In  g e n e ra l, the  
le v e l  o f  m o tiv a tio n  o f th e  p r in c ip a l  determ ined  th e  q u a l i ty  o f th e
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In d iv id u a l sch o o l. L is te d  below a re  f a c to r s  which were used in  th e  
e v a lu a tio n  o f  p r in c ip a ls :
1* S p e c i f ic i ty —a p re c is e  d e s c r ip t io n  o f  what i s  expected  
o f  em ployees.
2 . S im p lic i ty —e v a lu a tio n  should  n o t consume more tim e than  
th e  accom plishm ent o f  th e  ta s k  b e in g  e v a lu a te d , because com plicated  
e v a lu a tio n  p ro c e sse s  d i s t r a c t  from work.
3. O b je c t iv i ty — th e  e v a lu a tio n  p ro cess  must be accep ted  a s  
f a i r  by th o se  b e in g  e v a lu a te d , which r e q u ir e s  a  heavy r e l ia n c e  
upon th e  assessm en t o f  th e  m easurable  a s p e c ts  o f  perform ance.
4 . C o o rd in a tio n — th e  e v a lu a tio n  p ro cess  must be co o rd in a ted  
w ith  s t a f f  developm ent program s r e f l e c t i n g  th e  i d e n t i f i e d  needB 
o f  each  p r in c ip a l .
5. M o tiv a tio n — th e  e n t i r e  e v a lu a tio n  p ro c e ss  should  encompass 
a  s t ru c tu re d  program o f  m o tiv a tio n . (Manning, 1983, p . 34)
E f fe c t iv e  p r in c ip a l s  w ere reco g n ized  a s  " to p  le v e l "  management w ith
a  s t r a i g h t  l i n e  o f  a u th o r i ty  from th e  su p e r in te n d e n t. The fo llo w in g
s t r a t e g i e s  were suggested  fo r  m o tiv a tin g  p r in c ip a l s :
1 . Power in  s e le c t in g  p e rso n n e l s in c e  th ey  would have a p e rso n a l
i n t e r e s t  in  t h e i r  success*
2 . A llo c a t io n  o f  funds w ith  th e  freedom  to  d ec id e  how th ey  would 
be sp e n t.
3. A ss is ta n c e  in  o u t l in in g  o p tio n s  in  d e c is io n  making w ith  the  
f i n a l  d e c is io n  made by th e  p r in c ip a l .
4 . B u ild in g  s e lf - c o n f id e n c e  th rough  re c o g n it io n  such a s  achievem ent 
aw ards, s p e c ia l  luncheons, o r  a t te n d in g  s p e c ia l  co n fe ren c e s  (Manning, 
1983).
Changing R oles and th e  P r in c ip a ls h ip  
The e d u c a tio n a l re fo rm  movement co n ta in ed  much c r i t i c i s m  o f  th e  
p r in c ip a ls h ip .  E a rly  g o a ls  o f  o rg a n iz in g  th e  p e rso n n e l o f  a schoo l in to  
an e f f i c i e n t ,  d em o cra tic , and c o o p e ra tiv e  I n s t i t u t i o n  o f  dependable and
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s k i l l e d  w orkers were no lo n g e r s u f f i c i e n t  (K yte, 1941). Problem s a ro se  
In  sch o o ls  due to  a  la c k  o f  le a d e rs h ip  demanded under more complex 
c o n d itio n s . P r in c ip a ls  had become I d e n t i f i e d  w ith  th e  s t a tu s  quo due 
to  t h e i r  em phasis on a d m in is t r a t iv e  concerns r a th e r  than  on s tro n g  
le a d e rs h ip . They l o s t  p r e s t ig e  because few o f  th e  s ig n i f i c a n t  
e d u c a tio n a l developm ents o f  r e c e n t  decades cou ld  be c r e d i te d  to  th e  
le a d e rs h ip  o f schoo l p r in c ip a l s .  The p r i n c i p a l 's  a b i l i t y  to  su p e rv ise  
in s t r u c t io n  in  th e  t r a d i t i o n a l  sense  had been weakened by th e  In c re a s in g  
com plex ity  and d iv e r s i ty  o f  th e  school cu rricu lu m  (Owens, 1970).
An in c re a se d  em phasis on e d u c a tio n a l s p e c ia l iz a t io n  and modern 
technology  re q u ire d  improved le a d e rs h ip  perform ance from p r in c ip a ls .  
Concepts o f  m e r it  pay and m aster te a c h e r  program s f u r th e r  narrowed th e i r  
j u r i s d i c t i o n  and a u th o r i ty .  The double-edged c h a lle n g e  o f  p e rso n a l 
s t r e n g th  o f  i n t e g r i t y  a s  w e ll a s  e d u c a tio n a l soundness became n ecessa ry  
in  o rd e r  to  keep th e  p o s i t io n  o f ‘p r in c ip a l  v ia b le  in  th e  a d m in is tra t iv e  
s t r u c tu r e  o f th e  s c h o o ls .
C u rren t T ra in in g  Needs
Snyder and Jo h n so n 's  s tudy  o f  th e  p e rce iv ed  t r a in in g  needs o f
p r in c ip a ls  in  e ig h t  schoo l d i s t r i c t s  th roughou t th e  U nited S ta te s
po in ted  o u t an im p o rtan t p a t te r n :
p r in c ip a ls  p e rc e iv e  th ey  a re  v i r t u a l l y  unprepared  fo r  t h e i r  jo b s  
today  a s  th ey  s h i f t  from a d m in is tr a t io n  to  p ro d u c tiv e  school 
management. P r i o r i t y  a t t e n t io n  must be g iven  by c o lle g e  t r a in in g  
program s, schoo l d i s t r i c t  s t a f f  developm ent, and p ro fe s s io n a l  
o rg a n iz a tio n  i n s t i t u t e s  to  th e  s k i l l  needs o f  p r in c ip a l s .
(Snyder & Johnson, 1985, p . 26)
P r in c ip a ls  who p a r t ic ip a te d  in  t h e i r  s tudy  f e l t  th a t  degree and 
c e r t i f i c a t i o n  program s had n o t p repared  them fo r  th e  changing  em phasis
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o f I n s t r u c t io n a l  le a d e r .  They wanted f u r th e r  t r a in in g  in  seven b a s ic
a re a s :
1. th e  p r in c ip a ls h ip ,
2. th e  schoo l a s  an e c o lo g ic a l Bystem,
3. c r e a t iv e  problem so lv in g ,
4 . s t a f f  developm ent,
5. c o l la b o r a t iv e  lo n g -ran g e  p lan n in g ,
6. p lan n in g  fo r  school grow th, and
7. p e rso n a l aw areness (Snyder A Johnson, 1985),
Snyder and Johnson re p o r te d  th a t  70% o f th e  a d m in is tr a t iv e  p e rso n n e l 
in  th e  F o r t Worth (Texas) School D i s t r i c t  req u ested  t r a in in g  in  th e  a re a s  
o f  te a c h e r  perform ance e v a lu a tio n , su p e rv is io n  and o b se rv a tio n  tech no logy , 
problem  s o lv in g , and com m unication. U sing th e  A d m in is tra to rs-fo r-C h an g e  
T ra in in g  (ACT) in s tru m e n t, t r a in in g  needs o f  F o rt Worth p r in c ip a ls  were 
a s s e s s e d . From th e  re s e a rc h  f in d in g s  an I n s t r u c t io n a l  L eadersh ip  Model 
was developed and Implemented (Snyder & Johnson, 1983).
Daresh found in  h is  s tudy  o f p r in c ip a ls  th a t  th r e e  problem s 
u s u a lly  p lague new p r in c ip a ls :
1 . r o le  c l a r i f i c a t i o n  o r  th e  p re c is e  n a tu re  o f  th e  p o s i t io n
2 . l im ite d  te c h n ic a l  e x p e r t is e  in  b o th  p ro c e d u ra l and In te rp e rs o n a l  
s k i l l s
3. s o c ia l i z a t io n  to  th e  p ro fe s s io n  o r th e  e x p e c ta tio n s  o f  th e  
p r in c ip a ls h ip .
These new p r in c ip a ls  l i s t e d  th e  fo llo w in g  t r a in in g  needs: law , schoo l
f in a n c e , te ac h e r e v a lu a tio n  p ro ced u res , and com puter a p p l ic a t io n s .  They 
p re fe r re d  e x p e r ie n t i a l  le a rn in g  w ith  m eaningful p rac ticu m  o r In te rn s h ip s
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d e a lin g  w ith  p r a c t i c a l  c o n ce rn s . Daresh concluded th a t  u n iv e r s i t i e s  and 
lo c a l  schoo l d i s t r i c t s  have a  le g i t im a te  s ta k e  In  th e  success o f  
p r in c ip a ls  (D aresh , 1986).
The A sso c ia tio n  o f  C a l i fo rn ia  School A d m in is tra to rs  (ACSA) developed 
P ro je c t  L eadersh ip  to  g iv e  p r in c ip a ls  an o p p o rtu n ity  to  se rv e  a s  L ia iso n  
A d m in is tra to rs  (LAs) and re c e iv e  advanced t r a in in g  in  th e  a re a s  o f 
e f f e c t iv e  com m unication, problem  so lv in g , tim e management, c o n f l i c t  
management, d e c is io n  making and s t a f f  e v a lu a tio n . The program used 
re s e a rc h  based t r a in in g  to  enhance th e  jo b  perform ance o f  p r in c ip a ls  
(C en ter fo r  E d u ca tio n a l P o lic y  and Management, Oregon U n iv e rs ity , 1983).
A ccording to  th e  f in d in g s  o f  th e  Ohio Academy fo r  School 
Improvement S t r a t e g ie s  the  fo llo w in g  t r a in in g  needs o f p r in c ip a ls  were 
a s se s se d : com m unication, d e c is io n  making, e v a lu a tio n  o f te a c h e rs ,
su p e rv is io n , s t a f f  developm ent, school-com m unity r e l a t i o n s ,  tim e 
management, and c u rric u lu m . These to p ic s  were determ ined  by s t a f f  
rev iew  o f th e  l i t e r a t u r e .  The purpose o f  th e  Academy was to  develop  a  
w orking model o f  p r in c ip a l s  a s  in s t r u c t io n a l  le a d e r s .  The program fo r 
th e  Academy, developed  by th e  Ohio S ta te  Departm ent o f  E ducation , was 
based  on th e  P r in c ip a l-L e d  Team (PLT) concept o f  c o l l e g i a l  management 
s t r a te g y  (Ohio S ta te  Departm ent o f  E duca tion , 1984).
S p ll la n e  d e sc r ib e d  th e  e d u c a tio n a l reform  p lan  fo r  th e  F a ir fa x  
County (V irg in ia )  School System which was dependent on q u a l i ty  c o n tro l 
and a c c o u n ta b i l i ty  a s  a sse sse d  by th e  sy s te m 's  p r in c ip a l s .  The "pay fo r  
perform ance" p la n  re q u ire d  p r in c ip a ls  to be committed to  in s t r u c t io n a l  
le a d e r s h ip .  To c a r ry  o u t th e  program and to  make p r in c ip a ls  more
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acco u n tab le  th e  system  prov ided  In te n s iv e  t r a in in g  In  perform ance 
e v a lu a tio n , cu rricu lu m  and I n s t r u c t io n ,  and e f f e c t iv e  sch o o ls  (S p l l la n e ,  
1987).
F lo g h o ft re p o r te d  a s tu d y  by John N. M angieri and John W. Arnn, J r .  
exam ining p r a c t ic e s  o f  p r in c ip a l s  In  sch o o ls  I d e n t i f i e d  a s  m e rito r io u s  
by th e  U nited  S ta te s  Departm ent o f  E ducation . The le a d e rs h ip  fu n c tio n s  
p in p o in te d  fo r  em phasis In  p r in c ip a l  p re p a ra t io n  programs In c lu d ed ; 
cu rricu lu m  and in s t r u c t io n ,  I n s t r u c t io n a l  su p e rv is io n , and e v a lu a tio n  of 
te a c h e r  performance". The I d e n t ic a l  top  ra n k in g  o f cu rricu lu m  and 
in s t r u c t io n  had been ach ieved  25 y e a rs  e a r l i e r  in  a s tu d y  by DeWayne 
Ray T r i p l e t t .  F lo g h o ft concluded th a t  p r in c ip a l s  and te a c h e rs  a re  more 
aware o f th e  Im portance o f  th e  p r i n c i p a l 's  r o l e  in  in s t r u c t io n  than  
s t a t e  d ep artm en ts  o f  e d u ca tio n  (F lo g h o ft, 1987).
Sudlow d e ta i le d  th e  S p en cerp o rt (New York) Schools p r o je c t  d e a lin g  
w ith  c h a r a c t e r i s t i c s  o f  e f f e c t iv e  sch o o ls  and th e  r o le  o f  p r in c ip a ls .  
School a d m in is tr a to r s ,  te a c h e rs ,  and schoo l p e rso n n e l formed a le a d e rs h ip  
p lan n in g  team charged w ith  dev elo p in g  a m aste r p la n  fo r  school Improvement 
based on a needB a sse ssm e n t. P r in c ip a ls  re c e iv e d  advanced t r a in in g  in  
th e  fo llo w in g ; in s t r u c t io n a l  le a d e r s h ip ,  e f f e c t iv e  sc h o o ls , change, 
hom e-school r e l a t i o n s ,  I n s t r u c t io n  and tim e on ta s k , and s t a f f  
developm ent. Sudlow see s  e f f e c t iv e  sch o o ls  p r o je c ts  a s  pow erful to o ls  
fo r  cau s in g  sch o o ls  to  improve and use  new e d u c a tio n a l re s e a rc h  f in d in g s  
(Sudlow, 1987).
Thomas b e lie v e s  e f f e c t iv e  sch o o ls  re q u ire  a new breed  o f p r in c ip a l .
He con tends th a t  reform  o ccu rs  sch o o l by sch o o l, p r in c ip a l  by p r in c ip a l .
To succeed th i s  new breed  must be  w e l l- t r a in e d  in  th e  a re a s  o f  p e rso n n e l
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e v a lu a tio n , le a d e r s h ip ,  d e c is io n  making, and p o lic y  developm ent. The 
Im portance o f  keeping  c u r r e n t  in  th e  a r e a s  o f  re so u rce  a l lo c a t io n s ,  
p e rso n n e l tre n d s , e d u c a tio n a l I s s u e s , and m ajor so u rces  o f In f lu e n c e  was 
s t r e s s e d  to h e lp  t h i s  new breed  to  succeed (Thomas, 1987).
G rie r  and Draughon o u tl in e d  th e  N orth  C a ro lin a  L ead ersh ip  I n s t i t u t e  
fo r  P r in c ip a ls  which h as  served  95% o f N orth  C aro lin a  a d m in is tr a to r s  
d u rin g  i t s  5 y ear e x is te n c e . Ten b u s in e ss  firm s  p ro v id e  t r a in in g  
o p p o r tu n i t ie s  to  p r in c ip a ls  based on exp ressed  a re a s  o f  i n t e r e s t .  The 
t r a in in g  program in c lu d e s  advanced p r a c t ic e  in  s u p e rv is io n , a d m in is tr a t io n , 
le a d e r s h ip ,  com m unication, and in te rp e r s o n a l  s k i l l s .  Seminars and 
s h o r t- te rm  in te rn s h ip  program s encourage v i s i t i n g  a d m in is tr a to r s  to  
examine new m a te r ia ls  and p r a c t ic e s  (G rie r  & Draughon, 1987).
D rulan and Sayers l i s t e d  th e  s k i l l s  needed fo r  p r in c ip a ls  to  
p a r t i c ip a t e  in  b u ild in g  P a ren t A dvisory  C ouncils (PACs). In  t h e i r  Guide 
fo r  T i t l e  I  P r in c ip a ls  they  d e sc rib e d  th e  r o le  o f  th e  p r in c ip a l  a s  one 
o f  f a c i l i t a t o r  in  w orking w ith  p a re n ts  o f  s tu d e n ts  w ith  s p e c ia l  needs.
They recommended t r a in in g  in  th e  fo llo w in g  a re a s :  problem  so lv in g , 
re s o u rc e s , p u b lic  r e l a t i o n s ,  and tim e management. The purpose o f th e  
p r in c ip a l  in  T i t l e  I  Programs i s  to  l in k  to g e th e r  re so u rc e s  and to  se rv e  
a s  a c a t a l y s t  (D ruian & S ay ers , 1978).
Roitman recommended t r a in in g  in  tim e management a s  a  means o f  
d e a lin g  w ith  th e  ro u t in e  ta sk s  o f  th e  p r in c ip a ls h ip .  She b e lie v e s  
p r i o r i t i z i n g  ta s k s  such a s  o b se rv a tio n  and su p e rv is io n  o f f a c u l ty ,  
f in a n c ia l  management, p e rso n n e l r e l a t i o n s ,  and r e s p o n s i b i l i t i e s  to  
c e n t r a l  o f f i c e  can improve th e  perform ance o f p r in c ip a ls  (Roitman,
1986).
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G eerlng a ls o  d iscu ssed  th e  im portance o f  tim e  management in  the  
realm  o f problem  s o lv in g , d e c is io n  making, and d e le g a t in g . He Included  
tim e management t r a in in g  in  h is  re p o r t  o f  an in - s e r v ic e  p la n  fo r  
p r in c ip a ls  in  th e  Independent School D i s t r i c t  196 in  M innesota, O ther 
a sse ssed  needs fo r  t r a in in g  in c lu d e d : problem a n a ly s is ,  le a d e r s h ip ,
o r a l  and w r i t te n  com m unication s k i l l s ,  f in a n c ia l  management, p o lic y  
developm ent, community r e l a t i o n s ,  cu rricu lu m  and in s t r u c t io n ,  a s  w e ll as  
p e rso n n e l e v a lu a tio n  and improvement. These t r a in in g  needs were th e  
b a s is  f o r  o b je c t iv e s  used in  p lann ing  in - s e r v ic e  fo r  th e  school d i s t r i c t .  
G eering p re sen te d  a  model fo r  id e n t i f y in g  p ro fe s s io n a l  developm ent needs 
o f p r in c ip a l s .  H is t r a in in g  program was based on th e  fo llo w in g  e lem en ts: 
d e c is io n  making, com m unication, le a d e r s h ip ,  o rg a n iz a t io n a l  a b i l i t y  and 
use o f  tim e , m o tiv a tin g  p e rso n n e l, c o l la b o r a t iv e  g o a l s e t t i n g ,  
c o l la b o ra t iv e  b u d g e tin g , managing o r g a n iz a t io n a l  change, school-com m unity 
r e l a t i o n s ,  and working w ith  c e n t r a l  o f f i c e  (G eerlng , 1980).
Seagren and G eering w ro te  th a t  th e  p o s i t io n  o f  p r in c ip a l  i s  p iv o ta l  
to  th e  su ccess  o f  a  schoo l system . The' p r in c ip a l  r e g u la te s  th e  re s o u rc e s , 
in n o v a tio n s , and program s. The su ccess  o r  f a i l u r e  o f  a  school system  
depends on how th e  p r in c ip a l  ex ecu te s  h is  r o le  (Seagren  & G eering , 1980).
In  an o th e r r e p o r t  G eerlng d e sc rib e d  a  ty p ic a l  4-day  program fo r 
p r in c ip a ls  a t  an Assessm ent C en ter sponsored by th e  N a tio n a l A sso c ia tio n  
of Secondary School P r in c ip a ls  (NASSP). The g o a l o f  the  Assessm ent 
C en ter i s  improved s tu d e n t ach ievem ent. T h e ir aim  i s  t o h e l p  p r in c ip a ls  
develop b eh av io rs  h igh  in  c o n s id e ra t io n  and which a ls o  f o s t e r  le a d e r s h ip . 
Assessm ent o f  needs i s  determ ined and advanced t r a in in g  i s  p rovided  to  
enhance p ro fe s s io n a l  s k i l l s .  G eering p r e d ic ts  t r a in in g  and r e t r a in in g
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w il l  become even more Im portan t because p r in c ip a ls  w i l l  s ta y  in  t h e i r  
p o s i t io n s  lo n g e r  and th e re  w i l l  be l e s s  jo b  m o b ility  in  th e  fu tu re  
(G eering , 1980).
S ince 1975 th e  NASSP has developed A ssessm ent C en ters  fo r  the  purpose 
o f  s e le c t in g  and t r a in in g  o f schoo l m anageria l and a d m in is tr a t iv e  
p e rso n n e l. The NASSP C en ter Program i s  based on 12 p aram eters  fo r  
advanced t r a in in g :  problem  s o lv in g , judgem ent, o rg a n iz a t io n a l  a b i l i t y ,
d e c is iv e n e s s , le a d e r s h ip ,  s e n s i t i v i t y ,  range o f i n t e r e s t s ,  p e rso n a l 
m o tiv a tio n , e d u c a tio n a l v a lu e s , s t r e s s ,  to le ra n c e , and o r a l  and w r i t te n  
communication s k i l l s .  A lthough th e  Assessm ent C en ter Program chose 
th e se  12 b eh av io rs  to  s t r e s s ,  G eerlng  n o te s  th a t  i t  i s  d i f f i c u l t  to  
de term ine  what s k i l l s  and a t t i t u d e s  make an e f f e c t iv e  p r in c ip a l  (G eering , 
1980).
Magmer and R u sse ll see  th e  p r in c ip a l  a s  having th e  r e s p o n s ib i l i ty  
fo r  communicating w ith  each  o f th e  s c h o o l 's  p u b l ic s —s t a f f ,  s tu d e n ts , 
p a re n ts ,  b u s in e s se s , s e n io r  c i t i z e n s ,  and o th e r  community groups. They 
b e lie v e  good com m unication can b u ild  su p p o rt fo r  s c h o o ls . They 
recommended t r a in in g  fo r  p r in c ip a l s  in  th e  a re a s  o f  p u b lic  r e l a t io n s  
th rough  a  b u ild in g  l e v e l  com m unications program . They s tr e s s e d  the  
im portance o f  th e  p r in c ip a l  p ro v id in g  a c c u ra te  in fo rm a tio n  fo r  h is  
p u b lic s  and p a r t i c ip a t iv e  involvem ent in  d e c is io n  making (Magmer &
R u ss e ll ,  1980).
Beckner and F o s te r  summarized th e  r e s u l t s  o f  a needs assessm en t o f 
p r in c ip a ls  in  sm all sch o o ls  in  West Texas in  1977. They found th a t  
sm all schoo l a d m in is tr a to r s  wanted advanced t r a in in g  in  a re a s  in c lu d in g : 
e v a lu a tio n  o f em ployees, le a d e rs h ip  te ch n iq u es , budget p re p a ra t io n ,
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and p u b lic  r e l a t i o n s .  Of those  resp o n d in g  35% d e s ire d  g rad u a te  c r e d i t  
f o r  t h e i r  t r a in in g  and most were w il l in g  to  t r a v e l  up to  100 m ile s  to  
r e c e iv e  such t r a in in g  (Beckner & F o s te r ,  1978).
H yatt con tends th e re  a r e  com petencies o r  q u a l i t i e s  th e  community 
has a r i g h t  to  ex p ec t from e d u c a tio n a l le a d e r s .  He recommends th a t  
p r in c ip a ls  have t r a in in g  in  th e  fo llo w in g :
1. t h e i r  r o le s  and r e s p o n s i b i l i t i e s ,
2 . g e n e ra tin g  and m a in ta in in g  a su p p o rtiv e  a t t i t u d e  w ith  s t a f f  
and community, and
3. e s ta b l i s h in g  o rg a n iz a t io n a l  g o a ls  and com prehending and 
im plem enting p o lic y .
H yatt b e l ie v e s  t h e i r  a t t i t u d e  toward th e  p r in c ip a ls h ip  should  be one o f 
s tew ard sh ip  (H y a tt, 1980).
B usin ess  P e rsp e c tiv e  o f  Needs A ssessm ent
P a tte r s o n  con tends th a t  school le a d e rs  a re  A m erica 's  most im portan t 
e x e c u tiv e s . In  th e  p a s t t h e i r  competence has been tak en  fo r  g ra n te d , 
bu t t h i s  i s  no lo n g e r  t r u e .  A su rvey  o f  th e  N a tio n a l C en ter fo r  
E ducation  S t a t i s t i c s  c i t e d  a need fo r  improved o r expanded t r a in in g  in  
a re a s  in c lu d in g : budget, s t a f f  e v a lu a tio n , cu rricu lu m  developm ent,
p u b lic  r e l a t i o n s ,  and governance. P r in c ip a ls  a re  n o t equipped to  assume 
th e  r o le  t h r u s t  on them by changing tim es and th e  demanding c l i e n t e l e  
they  se rv e  (P a tte r s o n , 1983).
B eers b e lie v e s  sch o o ls  a r e  b ig  b u s in e ss  in  our s o c ie ty  because they 
meet th e  fo llo w in g  c r i t e r i a :
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1 . They a re  la rg e  em ployers o f b o th  p ro fe s s io n a l  and n o n -p ro fe s s io n a l 
s t a f f .
2. They o p e ra te  v a s t  food s e rv ic e  program s.
3 . They r e q u i r e  la r g e  budgets  to su rv iv e .
He f e e l s  th a t  s in c e  they  a re  b ig  b u s in e ss  they  re q u ir e  re s p o n s ib le  and 
acc o u n ta b le  management (B eers, 1984).
B eers helped  implement a School Based Management (SBM) program  in  
C h a rle s to n  County (S outh  C a ro lin a )  to  re o rg a n iz e  th e  schoo l d i s t r i c t  
in to  management team s. The goa l o f  th e  program  was to  Improve th e  
management p r a c t ic e s  o f  th e  p r in c ip a l— th e  lo c a l  school m anager. The 
t r a in in g  c e n te re d  around s t a f f  developm ent, e v a lu a tio n , p ro fe s s io n a l  
developm ent, and com m unication (B eers , 1984).
The same s k i l l s  n e c e ssa ry  fo r  su ccess  a s  a p r in c ip a l  a r e  a ls o  
re q u ire d  o f s u p e rv iso rs  in  th e  b u s in e ss  s e c to r .  Many o rg a n iz a tio n s  
c o n s id e r  advanced t r a in in g  a w orthw hile  in v estm en t. D e term in a tio n  of 
p e rce iv ed  t r a in in g  needs i s  though t to  be a l l  im p o rtan t i f  t r a in in g  i s  
to  h e ig h te n  p ro f e s s io n a l  and p e rso n a l grow th. When t r a in in g  needs a re  
met o rg a n iz a tio n s  can advance toward t h e i r  g o a ls  and improve th e i r  
u t i l i z a t i o n  o f tim e and m onetary re s o u rc e s  (V in ton , C la rk , & S e y b o lt,
1983).
Problem s caused by a  d e c lin e  in  th e  a u th o r i ty  and autonomy o f  both  
p r in c ip a l s  and s u p e rv is o r s  have b ro u g h t c o n f l i c t  and p re s su re  to  the  
su p e rv iso ry  r o l e .  Prokopenko and B i t t e l  d e sc r ib e d  a 3-y e a r  s tu d y  by 
th e  I n te r n a t io n a l  Labour O rg an iza tio n  (ILO) which sought to  id e n t i f y  
u n iv e rs a l  t r a in in g  needs o f  s u p e rv iso rs  in  v a r io u s  ty p es  o f  o rg a n iz a tio n s  
in  developed c o u n tr ie s .  T h e ir purpose was to  b u ild  a u n iv e rs a l
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fo u n d a tio n  fo r  d ev e lo p in g  a com prehensive su p e rv iso ry  t r a in in g  program 
(Prokopenko & B i t t e l ,  1981).
In  t h i s  s tu d y  th e  to p ic s  f o r  a s s e s s in g  p e rce iv ed  t r a in in g  needs 
were drawn from t r a in in g  l i t e r a t u r e ,  c o n s u l ta n ts ,  and f i e l d  e x p e r ts  in  
th e  a re a  o f su p e rv iso ry  developm ent. T h e ir t r a in in g  needs were found to  
be s im ila r  to  th o se  o f p r in c ip a l s .  S p e c if ic  needs in c lu d e d : p lan n in g ,
com m unicating, c o o rd in a tin g , m o tiv a tin g , e v a lu a tin g  s t a f f ,  human 
r e l a t i o n s ,  le a d e r s h ip ,  employee t r a in in g ,  and wage and s a la ry  
a d m in is tr a t io n  (Prokopenko & B i t t e l ,  1981).
U n iv e rsa l problem s in  su p e rv iso ry  t r a in in g  c o e x is t  w ith  th o se  in  
p r in c ip a l  p re p a ra t io n  program s. The fo llo w in g  e ig h t  a re a s  were c i te d  
fo r  Improvement:
1 . S ta tu s  n o t co rre sp o n d in g  to  th e  r o le .
2 . C onfusion co n cern in g  su p e rv iso ry  term ino logy  a s  to  r o le s ,  
fu n c tio n s , t r a in in g  o b je c t iv e s ,  p ro ced u res , and m ethods,
3 . Lack o f s t r u c tu r e  in  d e s ig n  and im p lem enta tion  o f su p e rv iso ry  
t r a in in g  and developm ent program s.
4 . I l l o g i c a l  framework o f s u b je c ts  i n  t r a in in g  program s.
5. D iffe re n c e s  in  d ep th  o f  p re s e n ta t io n  of s u b je c ts  w ith in  t r a in in g  
program s.
6 . Lack o f u n d e rs tan d in g  o f th eo ry  o r  concept which l i m i t s  
f l e x i b i l i t y  and w ider knowledge.
7 . O v e rs im p lif ic a tio n  o f le a rn in g  m a te r ia ls  which f a i l s  to  
s t im u la te  and le a d s  to  boredom on th e  p a r t  o f experienced  s u p e r v i s o r s .
8 . Lack o f  a t t e n t io n  paid  to  t r a in in g  a t  th e  su p e rv iso ry  le v e l  
(Prokopenko & B i t t e l ,  1981).
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The f in d in g s  o f  th e  In te r n a t io n a l  Labour O rg an iza tio n  s tu d y  le d  
Prokopenko and B i t t e l  to  conclude th e re  I s  no s tan d a rd  mix o f  fu n c tio n s  
(m an ag eria l, te c h n ic a l ,  an d /o r o p e ra t iv e )  bu t on ly  In d iv id u a l su p e rv iso ry  
s i t u a t io n s .  A d e f in i t io n  o f  th e  term  su p e rv iso r  emerged from  th e  ILO 
s tu d y : " [S u p e rv is o rs  a re ]  . . . f i r s t - l i n e  managers whose m ajor fu n c tio n
i s  working w ith  and th rough  nonmanageraent employees to  meet th e  
o b je c t iv e s  o f  th e  o rg a n iz a t io n  and th e  needs o f  th e  employee" (Prokopenko 
& B i t t e l ,  1931, p . IS ) .
B o lt d e sc rib e d  a su rvey  o f  20 Fortune 100 companies who determ ined 
t r a in in g  and developm ent needs o f  t h e i r  managers and e x e c u tiv e s .  He 
d e ta i le d  a re v o lu t io n  o c c u rr in g  a t  th e se  com panies in  fundam ental 
t r a in in g  methods a t  a l l  management l e v e l s .  Needs a sse ssed  a t  a la rg e  
number o f  th e se  com panies p re d ic te d  in c re a se d  a t t e n t io n  to  technology  
a s  w e ll a s  g e n e ra l management s k i l l s .  P a r t i c ip a n ts  c i te d  i n t e r e s t  in  
t r a in in g  in  th e  a re a s  o f human perform ance management, d e c is io n  making, 
and a l lo c a t io n  o f re s o u rc e s . B o lt concluded th a t  fo r  th e  re v o lu t io n  in  
t r a in in g  and developm ent to  succeed th e  c a l i b e r  o f p r a c t i t i o n e r s  would 
have to  improve (B o lt, 19 3 5 ).
Bures and Banks p o in ted  to  th e  n e c e s s i ty  o f  improved t r a in in g  
th rough  management developm ent a c t i v i t i e s .  They served  a s  members o f a 
Radford U n iv e rs ity  ta s k  fo rc e  charged w ith  d e s ig n in g  a c e n te r  fo r  
management developm ent and t r a in in g .  The p re fe r re d  approach f o r  m eeting 
t r a in in g  needs was through c o lle g e  c o u rs e s . O ther approaches inc luded  
te c h n ic a l  t r a in in g ,  sem in ars , and in -h o u se  p e rso n n e l program s, tra d e  
a s s o c ia t io n s  program s, and in -h o u se  program s by c o n s u lta n ts  (Bures & 
Banks, 1985).
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The Radford ta s k  fo rc e  had p a r t i c ip a n ts  ran k  13 to p ic s  a s  to  
t r a in in g  ad d ressed  In  th e  p a s t  a s  w e ll a s  what was needed In  th e  f u tu r e .  
Topics in c lu d e d : p e rso n n e l r e l a t i o n s ,  com m unication s k i l l s ,  le a d e r s h ip ,
perform ance e v a lu a tio n , tim e management, problem  s o lv in g , and d e c is io n  
making. The f in d in g s  o f  th e  needs assessm en t su rvey  supported  i n t u i t i v e  
judgem ents o f  management developm ent and t r a in in g  needs (Bures & Banks, 
1985).
Bula agreed  th a t  u n iv e r s i ty  program s a re  th e  p rim ary  so u rce  o f top 
management t r a in in g .  He re p o r te d  t h i s  f in d in g  from a su rvey  conducted 
by th e  Management I n s t i t u t e ,  U n iv e rs ity  o f W isconsin -E x tenslon  in  1983.
Of those  t r a in in g  needs a sse sse d  th e  top 10 in c lu d ed : Improved employee
r e l a t i o n s ,  improved com m unications, dev elo p in g  perform ance s ta n d a rd s , 
f in a n c ia l  management, problem  s o lv in g , and d e c is io n  making. While 
o rg a n iz a t io n s  r e l y  h e a v ily  on u n iv e r s i ty  program s Bula p re d ic te d  an 
In c re a se d  dependency on I n te r n a l  t r a in in g  (B u la , 1985).
Langdon emphasized th e  im portance o f th e  in d iv id u a l  in  t r a in in g  
needs a sse ssm en t. He o u tl in e d  th e  In d iv id u a l  Management Development 
Program (IMDP) used a t  M orrison-K nudsen a  la r g e  company in  Idaho . The 
program was based on in d iv id u a l ly  a s s e s se d  needs which were th en  
t r a n s la te d  in to  p e rfo rm an ce -ta sk  o b je c t iv e s .  Management s k i l l s  were 
s t r e s s e d  a s  w e ll a s  a h ig h  l e v e l  o f in t e r a c t io n  d u rin g  th e  t r a in in g  
p ro c e s s . Some o f th e  management s k i l l s  surveyed were: problem  so lv in g ,
d e c is io n  making, and com m unication. The su rvey  r e s u l t s  from each 
p a r t i c ip a n t  were com piled in to  a  p e rso n a l p r o f i l e  fo r  t r a in in g .  I n te r n a l  
workshops based on needed s k i l l s  were o ffe re d  on a  r e g u la r  b a s i s .
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Follow-up t r a in in g  a s  w e ll a s  o p p o r tu n i t ie s  to  update  and p r a c t ic e  those
s k i l l s  m astered  were p rov ided  by M orrison-Knudsen (Langdon, 1982).
Bowman d isc u sse d  an I n s t r u c t io n a l  Systems Development Model fo r  
a d d re ss in g  perform ance problem s. Needs assessm en t i s  o f te n  n eg lec te d  
because i t  i s  tim e consuming and l i t t l e  understood  o r a p p re c ia te d . 
O rg a n iz a tio n s  o f te n  want a  program b u t a re  n o t in te r e s t e d  in  conducting  
a needs a sse ssm en t. Advantages o f  needs assessm en t in c lu d e :
1 . id e n t i f y in g  t r a in in g  needs
2. b u ild in g  p a r t i c ip a n t  commitment
3 . g e n e ra tin g  management su p p o rt
4 . p ro v id in g  d a ta  fo r  e v a lu a tio n .
Bowman c h a ra c te r iz e d  needs assessm en t as  r e a c t iv e  in  n a tu re . She 
b e l ie v e s  a  l i n k  should  be a n t ic ip a te d  between an o r g a n iz a t io n 's  s t r a t e g i c  
p lan  and i t s  t r a in in g  p la n . She l i s t s  some o f  th e  most im portan t 
a p p l ic a t io n s  o f needs assessm en t a s  u s e fu l in :
1 . r e t r a in in g
2. p re p a rin g  fo r  r e o rg a n iz a tio n
3. managing s t r e s s
4 . lau n ch in g  new p ro d u c ts  (Bowman, 1987).
R a th fo ld e r b e lie v e s  th a t  good management s k i l l s  a r e  a c q u ire d . He 
p o in ts  to  needs a n a ly s is  a s  b a s ic  in  g a in in g  th o se  s k i l l s .  He 
c h a ra c te r iz e d  I d e n t i f i c a t io n  o f problem s and developm ental needs of 
In d iv id u a ls  a s  the  w eakest l in k  o f management developm ent. H is th r e e -  
s te p  t r a in in g  p ro cess  b eg in s  w ith ;
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1 . d e te rm in in g  developm enta l needs,
2. a n t i c ip a t in g  fu tu r e  d i r e c t io n s ,  and
3. rev iew ing  th e  i n d iv id u a l 's  perform ance (R a th fe ld e r , 1931). 
R a th fe ld e r  f e e l s  th e  fo llo w in g  q u e s tio n s  should  be ad d ressed  in  a
needs assessm en t:
1 . In  what a re a s  would improved perform ance be most d e s ire d ?
2. Are th e re  a re a s  which th e  in d iv id u a l  seems r e lu c ta n t  to  
undertake?
3. Are th e re  fu n c tio n s  which th e  In d iv id u a l should  be b u t i s  not 
perform ing?
4 . What a s p e c ts  o f  fu tu r e  jo b s  i s  th e  in d iv id u a l  unprepared to  
handle?
The answ ers to  th e se  q u e s tio n s  in  r e l a t i o n  to  observed perform ance can 
de term in e  developm enta l needs. F e a s ib i l i t y  o r  a v a i l a b i l i t y  should no t 
e n te r  in to  th e  i d e n t i f i c a t i o n  o f needs (R a th fe ld e r , 1981).
E x p lo ra tio n  o f  t r a in in g  o p tio n s  fo llo w s th e  needs a ssessm en t. 
A lte rn a t iv e s  to form al t r a in in g  In c lu d e : l i v e  ex p e rien ce  w ith
a c c o u n ta b i l i ty ,  s h o r t- te rm  a ss ig n m en ts , s p e c ia l  p r o je c ts  and ta s k  fo rce  
p a r t i c ip a t io n .  I f  form al t r a in in g  i s  d e s ire d  u n iv e r s i ty  c o u rse s , 
n o t - f o r - p r o f i t  o rg a n iz a t io n s ,  and p ro f it-m a k in g  companies o f f e r in g
1 -  and 2-day management sem inars can be u t i l i z e d  (R a th fe ld e r , 1981).
R a th fe ld e r  b e l ie v e s  management co u rse s  should  be ev a lu a te d  acco rd in g  
to  th e  s p e c i f ic  co u rse  c o n te n t ,  p a r t i c u l a r ly  i t s  re le v an c e  and 
a p p l i c a b i l i t y .  He o u tl in e d  th re e  k in d s  o f  t r a in in g :
1 , T ra in in g  to  Im part in fo rm a tio n — t e l l i n g  th e  au d ien ce  about a 
g iven  s u b je c t .
25
2. T ra in in g  to  develop  s k i l l s —based on background in fo rm a tio n  o f 
th e  le a r n e r ,  p r a c t ic in g  th e  s k i l l ,  and feedback  to  re c o g n ize  and c o r r e c t  
e r r o r s ,
3 . T ra in in g  to  change a t t i t u d e s —th e  most d i f f i c u l t  to  accom plish , 
s in c e  a t t i t u d e s  a re  in h e re n t in  an i n d iv id u a l 's  p e r s o n a l i ty .  Change in  
a t t i t u d e  r e q u ir e s  a g re a t  d e a l o f m o tiv a tio n  (R a th fe ld e r ,  1981).
G o ro v ltz  c a u tio n s  th a t  problem s occur in  assessm en t o f t r a in in g  
needs when c r e d i b i l i t y  q u e s tio n s  a r i s e .  Those in  need o f  f u r th e r  
t r a in in g  o f te n  r e s i s t  I n s t r u c t io n  i f  th e y  doubt th e  knowledge o f  the  
in s t r u c to r  (G o ro v ltz , 1982).
Ford and Noe s t r e s s e d  th a t  p e rso n a l a t t i t u d e s  toward t r a in in g  would 
cause  low er r e p o r t in g  o f  t r a in in g  needs i f  th e  resp o n d en t b e lie v ed  th e  
t r a in in g  program  to  be o f poor q u a l i ty  and n o t r e le v a n t  to  th e  jo b .
Those who b e lie v e  t r a in in g  to  be b e n e f ic ia l  would be more open in  a 
s e l f  a sse ssm en t. F a c to rs  recogn ized  a s  im pacting  on s e l f  a ssessm en t o f 
needs in c lu d ed :
1 . h ie r a r c h ic a l  l e v e l  and fu n c tio n —c h a r a c t e r i s t i c s  o f  th e  m anager's  
p o s i t io n  in  th e  o rg a n iz a t io n , and
2. a t t i t u d e  tow ards u t i l i t y  o f t r a in in g —an in d iv id u a l  
c h a r a c t e r i s t i c  (Ford & Noe, 1987).
K irk p a tr ic k  b e lie v e s  th a t  a t  th e  su p e rv iso ry  l e v e l  d e te rm in a tio n  of 
t r a in in g  needs can b e s t  be accom plished by a sk in g  s u p e rv iso rs  them selves. 
They know what knowledge, s k i l l s ,  and a t t i t u d e s  need to  be changed to  
improve perform ance. A fte r  t r a in in g  needs have been de term ined  they  can 
be co n v erted  In to  o b je c t iv e s .  C ontent o f th e  t r a in in g  must be c lo se  to  
th e  s i tu a t io n  and p e r t in e n t  to  the  jo b  (K irk p a tr ic k , 1978).
Graham and M ihal d e sc rib e d  th e  advan tages o f  s e l f  assessm en t of 
needs in  encourag ing  managers to  ta k e  r e s p o n s ib i l i ty  fo r  t h e i r  own 
developm ent. They recommended d iv id in g  th e  needs assessm en t in to  the  
fo llo w in g  a re a s :
1 . ta sk s  in d iv id u a ls  would l i k e  to  perform  more e f f e c t iv e ly ,
2. a re a s  o f  e x p e r t is e  they  would l i k e  to  know more ab o u t, and
3. s k i l l s  th ey  would l i k e  to  s tre n g th e n .
Graham and M ihal a d v ise  a sk in g  fo r  areaB  o f  t r a in in g  managers would l ik e  
a s  opposed to  t r a in in g  th ey  need s in c e  some may n o t f e e l  co m fo rtab le  
a d m ittin g  d e f ic ie n c ie s  (Graham & M ihal, 1986).
In  t h e i r  l i s t i n g  o f sam ple item s o f management developm ent needs 
Graham and M ihal in c lu d e d : le a d e rs h ip  s ty l e s ,  f in a n c e  and a cco u n tin g ,
community a f f a i r s ,  custom er r e l a t i o n s ,  e v a lu a t io n , m o n ito rin g , 
com m unication, tim e management, and problem  so lv in g . They c a u tio n  
a g a in s t  u s in g  a " w i s h . l i s t "  to a s s e s s  t r a in in g  needs because t h i s  
approach  can c o n ta in  from 25% to  38% m isd ire c te d  ite m s . T h is problem 
can be o f f s e t  by p r i o r i t i z i n g  t r a in in g  needs (Graham & M ihal, 1986).
B arr o u tl in e d  how t r a in in g  needs a r e  a sse sse d  in  th e  B e l l  System,
A system -w ide ta s k  fo rc e  was u t i l i z e d  to  in v e s t ig a te  m anageria l s k i l l s  
needed fo r  f i r s t - l i n e  s u p e rv is o r s .  The m ajor a c t i v i t i e s  o f  th e  ta sk  
fo rc e  w ere:
1 . the  c o n s tru c tio n  of a m astery  model d e t a i l i n g  management 
p ro c e sse s  in  s e q u e n tia l  s te p s  com plete w ith  a s s o c ia te d  s k i l l s ,  and
2 . th e  a d m in is tr a t io n  o f d ia g n o s t ic  t e s t s  to  measure perform ance 
a g a in s t  th e  m astery  model.
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The B e ll System uBed th e  In te rv ie w  approach a lo n g  w ith  o b se rv a tio n  In 
d ev elo p in g  I t s  m astery  m odel. The t r a in in g  needs and p ro c e sse s  id e n t i f i e d  
in c lu d e d : c a re e r  c o u n se lin g , com m unication, form al o r a l  com m unication,
problem  s o lv in g , and tim e management (B arr, 1980).
G alvin  examined the  p ro c e sse s  used in  e v a lu a tin g  ed u ca tio n  and how 
th e se  p ro c e sse s  can be a p p lie d  to  management in  th e  b u s in e ss  s e c to r .
He d e sc rib e d  how th e  Phi D e lta  Kappa CIPP Model (c o n te x t, in p u t, p ro c e ss , 
and p ro d u c t) was a d m in is te red  to  members o f  th e  American S o c ie ty  f o r  
T ra in in g  and Development (ASTD). The N a tio n a l Study Committee on 
E v a lu a tio n  from P h i D elta  Kappa based th e i r  model on th e  fo u r b a s ic  
ty pes o f  d e c is io n s  made in  ed u ca tio n : p lan n in g , s t r u c tu r in g ,
im plem enting, and r e c y c l in g .  The CIPP model was found to  be b e n e f ic ia l  
to  th o se  re s p o n s ib le  fo r  d e c is io n  m aking. The model c l a r i f i e d :
1 . what d e c is io n s  needed to  be made,
2. what in fo rm a tio n  was needed fo r  the  d e c is io n , and
3 . how to  g e t th a t  in fo rm a tio n .
G alvin  concluded th a t  CIPP was v a lu a b le  in  p ro v id in g  a com prehensive, 
balanced  view  of e v a lu a tio n  (G a lv in , 1983),
M itc h e ll reasoned  th a t  g e n e ra l management s k i l l s  a r e  not d i f f i c u l t  
to  id e n t i f y  and a re  c h a lle n g in g  because they  a re  in flu en c ed  by numerous 
o u ts id e  c o n s id e ra t io n s .  These c o n s id e ra tio n s  in c lu d e : c o rp o ra te
c u l tu r e ,  working r e la t io n s h ip s ,  and e x te r n a l  fo r c e s .  They in f lu e n c e  
t r a in in g  o b je c t iv e s  which can become too g e n e ra liz e d  and be rendered  
u s e le s s .  More focused  t r a in in g  o b je c t iv e s  a r e  needed based on a 
breakdown o f s k i l l s  and a c t i v i t i e s  invo lved  in  management. M itc h e ll
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b e lie v e s  th a t  p o s i t iv e  t r a in in g  feedback  does n o t n e c e s s a r i ly  mean 
Improved management perform ance (M itc h e ll ,  1984).
Bucalo c r i t i c i z e d  t r a d i t i o n a l  t r a in in g  departm ent program s a s  doomed 
to  o b s c u r i ty .  He b e l ie v e s  s u c c e s s fu l  program s must be geared to  r e a l  
problem s in  th e  work env ironm ent. He l i s t e d  th e  ty p ic a l  t r a in in g  needs 
in  m anufactu ring  a s  fo llo w s : problem  s o lv in g , tim e management, employee
m o tiv a tio n , com m unication, and perform ance a p p r a i s a l .  He recommended a 
d e ta i le d  a n a ly s is  o f  th e  amount o f  tim e  s u p e rv iso rs  norm ally  spend on 
problem s in  th e  management a re a s  o f  p lan n in g , c o n t r o l l in g ,  le a d in g , and 
o rg a n iz in g . Bucalo su g g ested  th a t  w h ile  th ey  may be i n t e r r e l a t e d ,  
o p e ra tin g  problem s should  be ad d ressed  b e fo re  t r a in in g  I s su e s  s in c e  both 
im pact on p r o f i t a b i l i t y  (B ucalo , 1984).
O'Connor em phasized b eh av io r m odeling a s  a means o f  Improved 
su p e rv is io n  o f  s u b o rd in a te s . He b e l ie v e s  com m unication th rough  in c reased  
empathy, r e s p e c t ,  and warmth h e lp s  shape d e s ire d  management b e h av io r . 
O 'C onnor's  s te p -b y -s te p  approach  to  improved com m unication was developed 
and implemented a t  S t. L u k e 's  H o sp ita l C enter in  New York C ity . The 
program  was developed around w r i t te n  s c r i p t s  p ro je c t in g  d e s ire d  
s u p e rv iso ry  b e h a v io rs . Role p la y in g  and v id e o ta p in g  s e s s io n s  were 
u t i l i z e d  w ith  w r i t t e n  and b e h a v io ra l t e s t s  e v a lu a tin g  th e  su ccess  o f 
p a r t i c ip a n t s  (O 'Connor, 1979 ).
Summary
S ince i t s  in c e p tio n  th e  p r in c ip a ls h ip  has been an  ev er-chang ing  
r o l e .  In c re a se d  demands have asked th e  p r in c ip a l  to  be a l l  th in g s  to
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a l l  peop le  In  th e  e d u c a tio n a l rea lm . P r in c ip a ls  have n o t £ e l t  p repared  
fo r  such c h a lle n g e s  and o f te n  re q u e s t  advanced t r a in in g .
C urren t e d u c a tio n a l and b u s in e ss  l i t e r a t u r e  c o n ta in s  su p p o rt fo r  14 
o f th e  15 i n t e r e s t  to p ic s  used in  t h i s  fo llow -up  s tu d y . R e su lts  o f  s e l f  
assessm en t s tu d ie s  were c i te d  in  th e  fo llo w in g  a re a s  by numerous a u th o rs .
1 . S ta f f  E v a lu a tio n —Banks (1985), B eers (1984), B i t t e l  (1981),
B olt (1985), Bucalo (1984), Bula (1985), Bures (1985), C lark  (1983),
Cuban (1986), D aresh (1986), Dwyer (1986), G alv in  (1983), Glickman (1987), 
Graham (1986), H yatt (1980), Johnson (1985), K irk p a tr ic k  (1978), Magmer 
(1980), M ihal (1986), M itc h e ll (1984), O'Connor (1979), P a tte r s o n  (1983), 
P lo g h o ft (1987), Prokopenko (1981), R a th fe ld e r  (1981), R u sse ll (1980), 
S eybo lt (1983), Snyder (1985), S p ll la n e  (1987), Thomas (1987), V inton 
(1983).
2. P u b lic  R e la t io n s —Banks (1985), B i t t e l  (1981), Bula (1985),
Bures (1985), Cuban (1986), Draughon (1987), D ruian (1978), G eering
(1980), Graham (1986), G rie r  (1987), H yatt (1980), K irk p a tr ic k  (1978), 
Magmer (1980), Mihal (1986), M itc h e ll (1984), P a tte r s o n  (1983),
Prokopenko (1981), Roitman (1986), R u sse ll  (1980), S ay ers  (1978),
Sudlow (1987), Thomas (1987).
3. Time Management—Banks (1985), B arr (1980), B i t t e l  (1981),
Bucalo (1984), Bures (1985), Cuban (1986), D ruian (1978), Dwyer (1986), 
G eering (1980), Graham (1986), Mihal (1986), Prokopenko (1981),
R a th fe ld e r  (1981), Roitman (1986), S ayers (1978), Sudlow '(1987),
4 . C urriculum  and I n s t r u c t io n —Beckner (1978), Cuban (1986),
F o s te r  (1978), G alv in  (1983), G eering (1980), Glickman (1987), P a tte rs o n  
(1983), P lo g h o ft (1987), S p ll la n e  (1987).
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5 . E f fe c t iv e  S choo ls—Johnson (1985), Snyder (1985), S p ll la n e  
(1987), Sudlow (1987), Thomas (1987).
6. S ta f f  Development—B eers (1984), B i t t e l  (1981), G eering (1980), 
Glickman (1987), Johnson (1985), Mihal (1986), O'Connor (1979),
Prokopenko (1981), Snyder (1985), Sudlow (1987), Thomas (1987).
7 . Problem  S o lv in g —Banks (1985), B arr (1980), B i t t e l  (1981),
Bucalo (1984), Bula (1985), Bures (1985), C la rk  (1983), Cuban (1986),
Druian (1978), G eerlng (1980), Graham (1986), Johnson (1985), Langdon
(1932), Mihal (1986), O'Connor (1979), Prokopenko (1981), R a th fe ld e r
(1981), S ayers (1978), S ey b o lt (1983), Snyder (1985), V inton (1983).
8 . L ead ersh ip —Banks (1985), B i t t e l  (1981), Bucalo (1984), Bures
(1985), C la rk  (1983), Draughon (1987), D ruian (1978), G eering (1980),
Glickman (1987), Graham (1986), G rie r  (1987), Johnson (1985), K irk p a tr ic k
(1978), Magmer (1980), M ihal (1986), P a tte r s o n  (1983), P lo g h o ft (1987), 
Prokopenko (1981), R u sse ll  (1980), Sayers (1978), S ey b o lt (1983), Snyder
(1985), S p ll la n e  (1987), Sudlow (1987), Thomas (1987), V inton (1983).
S u p e rv is io n —B i t t e l  (1981), C la rk  (1983), Cuban (1986),
Draughon (1987), Glickman (1987), G rie r  (1987), Johnson (1985), P lo g h o ft 
(1987), Prokopenko (1981), Roitman (1986), S eybo lt (1983), Snyder (1985), 
V inton (1983).
10. Budget—B i t t e l  (1981), B o lt (1985), Bucalo (1984), Bula (1985), 
C la rk  (1983), Cuban (1986), D aresh (1986), D ruian (1978), Dwyer (1986), 
G eering (1980), Graham (1986), H yatt (1980), Johnson (1985), M ihal (1986), 
M itc h e ll (1984), P a t te r s o n  (1983), Prokopenko (1981), Roitman (1986), 
S ayers (1978), S ey b o lt (1983), Snyder (1985), Thomas (1987), V inton
(1983).
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11, O rg a n iz a tio n a l Governance—Dwyer (1986), P a tte r s o n  (1983).
12, L aw /P olicy—C la rk  (1983), Cuban (1986), D aresh (1986), Dwyer
(1986), G eerlng (1980), Graham (1986), H yatt (1980), M ihal (1986), 
O'Connor (1979), S ey b o lt (1983), Thomas (19B7), V inton (1983).
13, O rg a n iz a tio n a l Communication—Banks (1985), B arr (1980), B eers
(1984), B i t t e l  (1981), Bucalo (1984), Bula (1985), B ures (1985), Cuban
(1986), Draughon (1987), D ruian (1978), Dwyer (1986), G eering  (1980), 
Graham (1986), G rie r  (1987), Johnson (19B5), K irk p a tr ic k  (1978), Langdon
(1982), Magmer (1980), M ihal (1986), O'Connor (1979), Prokopenko (1981), 
R u sse ll (1980), Sayers (1978), Snyder (1985).
14, D ec is io n  Making—Banks (198*5), B i t t e l  (1981), B o lt (1985),
Bula (1985), B ures (1985), Cuban (1986), D ruian (1978), Dwyer (1986), 
E s te s  (1973), G alvin  (1 983), G eerlng (1980), Langdon (1982), Magmer 
(1980), Prokopenko (1931), R andall (1977), R u sse ll  (1980), Sayers (1980), 
Sayers (1978), Thomas (1987).
S ev e ra l approaches fo r  o b ta in in g  advanced t r a in in g  were m entioned 
in  th e  l i t e r a t u r e .  U n iv e rs ity  co u rse s  and sem inars  were most o f te n  
c i t e d .  B usiness  l i t e r a t u r e  a ls o  recommended te c h n ic a l  t r a in in g ,  in -house  
pe rso n n e l program s and c o n fe ren ces  a s  a p p ro p r ia te  methods fo r  im proving 
perform ance.
CHAPTER 3 
Methods and P rocedures
D esign o f  th e  Study
The purpose o f t h i s  s tu d y  was to  compare p e rce iv ed  t r a in in g  needs
o f  p u b lic  school p r in c ip a l s  a t  two p o in ts  in  tim e and to  an a ly ze  those
needs a s  to  ag e , sex , e d u ca tio n , e x p e r ie n c e , and advanced t r a in in g  of 
re sp o n d e n ts . D e s c r ip tiv e  r e s e a rc h  was chosen a s  th e  r e s e a rc h  methodology 
most a p p ro p r ia te  fo r  th e  s tu d y  a s  i t  invo lved  r e p l i c a t io n  and e x ten s io n  
o f  an e a r l i e r  d e s c r ip t iv e  s tu d y . A p o p u la tio n  and p u rposive  sam ples 
were used in  d e te rm in in g  w hether c o r r e l a t io n s  e x is te d  between p erceived  
t r a in in g  needs and v a r io u s  demographic v a r ia b le s  such a s  ag e , sex , 
e x p e r ie n c e , and p ro f e s s io n a l  t r a in in g .
In s tru m e n ta tio n
D uring May o f 1986 th e  Brown Survey q u e s t io n n a ire s  were d i s t r ib u te d
to  a re a  e d u c a tio n a l le a d e r s  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t  o f
T ennessee. The su rv ey  examined p e rce iv ed  t r a in in g  needs o f  schoo l 
board members, p r in c ip a l s ,  and s u p e r in te n d e n ts . The r a t e  o f  response  
was 35.7% fo r  schoo l board members, 69.1% fo r  p r in c ip a l s ,  and 92.8% fo r  
s u p e r in te n d e n ts .
P a r t  1 o f  th e  q u e s t io n n a ire  co n ta in ed  9 q u e s tio n s  p e r ta in in g  to  
dem ographic c h a r a c t e r i s t i c s .  P a r t  2 in c lu d ed  15 I n t e r e s t  to p ic s  which 
m ight p rove b e n e f ic ia l  f o r  advanced t r a in in g .  The su rvey  Item s used in  
th e  1986 Brown q u e s tio n n a ire  were based on t r a in in g  needs add ressed  by
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th e  c u rric u lu m  o f  th e  F lo r id a  Academy f o r  School L eaders (FASL). The 
Academy was developed in  1981 by th e  S ta te  o f F lo r id a , Departm ent o f  
E ducation  in  T a lla h a sse e , The t r a in in g  s k i l l s  in c lu d ed  in  th e  cu rricu lu m  
were d e r iv e d  from  f in d in g s  o f  a  survey  o f 568 school s u p e r in te n d e n ts  
conducted by th e  N a tio n a l C enter fo r  E ducation  S t a t i s t i c s .  O ther 
academ ies developed by S ta te  D epartm ents o f  E ducation  in  th e  e a r ly  19B0s 
Included th o se  in  N orth  C a ro lin a , M aryland, and P en n sy lv an ia . The North 
C aro lin a  L ead ersh ip  I n s t i t u t e  fo r  P r in c ip a ls  i s  s t i l l  fu n c tio n in g  (see  
C hapter 2 ) .
The 15 I n t e r e s t  to p ic s  in c lu d ed  in  the  Brown Survey were chosen 
i n t u i t i v e l y  by L a rry  Brown a s  r e p r e s e n ta t iv e  o f g e n e ra l management 
t r a in in g  needs o f  p u b lic  schoo l a d m in is tr a to r s  (se e  F ig u re  1 ) .  T h is 
approach  was supported  by th e  work o f  Bures and Banks (1985) in  t h e i r  
assessm en t o f t r a in in g  needs fo r  a management developm ent c e n te r .
R e su lts  o f  Brown Survey d a ta  were summarized in to  a s e r i e s  o f  ta b le s .
(See Appendix A under O ther F in d in g s .)
P re p a ra t io n  o f th e  Follow -up In s tru m en t
The approach  s e le c te d  to  produce th e  d e s ir e d  p ro fe s s io n a l  appearance 
o f  che fo llo w -u p  q u e s t io n n a ire  inc luded  having th e  copy ty p e se t and 
p r in te d  by th e  U n iv e rs ity  P re s s ,  The new form at was a s in g le  
f o ld - fo r -m a il  page. The Brown Survey in s tru m e n t was red esig n ed  
m a in ta in in g  th e  i n i t i a l  15 i n t e r e s t  to p ic s  bu t in c re a s in g  ease  o f 
resp o n se  and c l a r i t y  o f in s t r u c t io n s .  C are fu l c o n s id e ra t io n  was given 
to  the  c o lo r  o f paper and m ethod(s) o f  m arking re sp o n se s . Survey forms 
were coded id e n t i c a l l y  to  th o se  o f  th e  Brown Survey,
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B I O G R A P H I C A L  D A T A
School Board Member P r in c ip a l Superin tendent:
  E lec ted
  Appointed
1. Sex:
CD . Male (2) Female










60 -  over
3, Y ears o£ E xperience  In  E duca tion :
(1) ____________ l e t  year (4)
(2)  2-4 y e a rs  (5) .
(3) ___________  5-9 y ea rs
10-19 y ears  
20 o r more y ears
4 . Y ears o f  E xperience  a s  a  P r in c ip a l  o r  S u p e rv iso r o r  S u p e rin ten d en t 




1 s t  y ear
2-4 y ea rs  
5 -9  y ea rs
(4)
(5)
10-19 y e a rs  
20 o r  more y ears
5. What was your m ajor a re a  o f  p re p a ra t io n  a t  th e  und erg rad u a te  le v e l  
( I f  a p p lic a b le )?
F igu re  1 . Brown Survey.
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6. What was (o r  i s )  your m ajor a re a  o f  p re p a ra t io n  a t  th e  g rad u a te  
le v e l  ( i f  a p p lic a b le )?
7. When was your l a s t  g rad u a te  work tak en  ( i f  a p p lic a b le )?
(1) ____________ 1 year ago (3)  5 -9  y ea rs  ago
(o r l e s s )
(4) ________
(2) 2-4 y e a rs  ago
10 o r  more 
y e a rs  ago
8 . When was your l a s t  w o rk sh o p /in -se rv ic e  a c t i v i t y  taken?
(1) ___________ P re s e n tly  (3)  5-9 y ea rs  ago
(4)  (2) 2-4 y e a rs  ago 10 o r  more 
y e a rs  ago
9. What I s  th e  h ig h e s t deg ree  you hold?
High School 
Diploma





Ed.D ./Ph.D . 
Degree
PLEASE TURN THE PAGE TO ANSWER QUESTIONS 10 and 11.
F ig u re  1 (c o n tin u e d ). Brown Survey,
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T R A I N I N G
10. What t r a in in g / I n - s e r v i c e  a c t i v i t i e s  do you f e e l  would be b e n e f ic ia l  
f o r  you in  your c u r re n t  p o s it io n ?
P le a se  ra n k  in  p r i o r i t y  o rd e r  from  1 (h ig h e s t)  to  15 (lo w est)
___________  S ta f f  E v a lu a tio n
___________  P u b lic  R e la tio n s
___________  C lassroom  Management
___________  Time Management
___________  C urricu lum  and I n s t r u c t io n
___________  E f fe c t iv e  Schools
___________  S ta f f  Development
___________  Problem  S o lv ing
___________  L eadersh ip
___________  S u p erv is io n
___________  Budget
___________  O rg a n iz a tio n a l Governance
___________ Law /Policy
___________  O rg a n iz a tio n a l Communication
___________  D ecis io n  Making
11. P le a se  add t r a in in g / in - s e r v ic e  a c t i v i t i e s  t h a t  you f e e l  a r e  needed 
and have n o t been I d e n t i f i e d  in  q u e s tio n  10.
THANK YOU FOR YOUR COOPERATION I 
F ig u re  1 (c o n tin u e d ). Brown Survey.
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P a r t i c ip a n ts  were asked to  p r i o r i t i z e  th e  15 i n t e r e s t  to p ic s  from 
most b e n e f ic ia l  to  l e a s t  b e n e f ic ia l  fo r  them in  t h e i r  c u r re n t  p o s i t io n .  
A c h e c k l i s t  was inc luded  so re sp o n d en ts  could  n o te  a d d i t io n a l  t r a in in g  
and d e l iv e ry  mode(s) s in c e  th e  Brown Survey. The q u e s tio n n a ire  was 
sh o rten ed  to  encourage p a r t i c ip a t io n  in  th e  s tu d y  and to  s im p lify  
ta b u la t io n  o f  d a ta .  In  th e  i n v e s t i g a t o r 's  o p in io n  th e  e x c e l le n t  r e tu r n  
r a t e  was p a r t i a l l y  due to  th e  d e s ig n  and appearance  o f th e  survey 
In s tru m en t (see  F ig u re  2 ) .
D uring Hay o f  1988 th e  fo llow -up  q u e s tio n n a ire  was m ailed  to  166 
p r in c ip a l s  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t .  Two weeks a f t e r  the  
i n i t i a l  m a ilin g  a fo llow -up  l e t t e r  was m ailed to  th ose  who had n o t y e t
4
responded . Two weeks l a t e r  te lep h o n e  c o n ta c t  was a ttem p ted  w ith  13 
non responden ts  who had been s p e c i f i c a l l y  ta rg e te d  because they  were 
e i th e r  new in  t h e i r  p o s i t io n  a s  p r in c ip a l  o r  had responded to  th e  Brown 
Survey bu t n o t th e  fo llo w -u p  s tu d y . The f i n a l  r e tu r n  in d ic a te d  a 
re sp o n se  o f  90%.
I d e n t i f i c a t i o n  o f  P o p u la tio n  and 
S e le c t io n  o f  Samples
The Brown Survey in c lu d ed  175 p r in c ip a ls  in  th e  F i r s t  E d u ca tio n a l 
D i s t r i c t .  The fo llo w -u p  s tudy  surveyed 166 p r in c ip a l s .  The d if f e r e n c e  
in  th e  p o p u la tio n  s iz e  can  be accounted  fo r  by th e  c lo s in g  o f  s e v e ra l  
sm all community sch o o ls  in  th e  F i r s t  D i s t r i c t  d u rin g  th e  tim e p e rio d  
from 1986 to  1988. Three subgroups o r  p u rp o siv e  sam ples were id e n t i f ie d  
fo r  a n a ly s is ;  one group in c lu d ed  p r in c ip a ls  who responded to  th e  Brown 
Survey and th e  fo llo w -u p  study ; a second group Included  p r in c ip a ls
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FOLLOW-UP QUESTIONNAIRE
W hal trolnlng/Inservlce ecllvllies do  you feel would be benellclol for you In your current position?




 TIME MANAGEMENT .











For each of the following Irafnlng/fnservlce areas, please Indicate how your training needs wore mat 
since August ol 1906 by checking the appropriate box(es). Check as many as apply.
/
STAFF EVALUATION  .....................□ □ □ □ □
PUBLIC RELATIONS  .....................□ □ □ □ □
CLASSnOOM MANAGEMENT . . . .  ............□ □ □ □ □
TIME MANAGEMENT  ..................... □ □ □ □ □
CURRICULUM & INSTRUCTION.. . .  .......... □ □ □ □ □
EFFECTIVE SCHOOLS. . . . . . .  ....................□ □ □ □ □
STAFF DEVELOPMENT   □ D O D D
PROBLEMSOLVING  ..................... □ □ □ □ □
LEADERSHIP  .............................□ □ □ □ □
SUPERVISION.............................  □ □ □ □ □
BUDGET  ...........................   □ □ □ □ □
ORGANIZATIONAL GOVERNANCE.......... □ □ □ □ □
LAW/POLICY.............................................. □  □  □  □  □
ORGANIZATIONAL COMMUNICATION . . . □  □  D D D  
DECISION MAKING...................................□  □  □  □  □
O th e r  (p le a se  Iden tify )
Figure 2 . Follow-up q u estion n a ire .
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appo in ted  to  t h e i r  p o s i t io n s  s in c e  th e  1986 s tu d y ; and, th e  th i r d  group 
composed o f  th o se  who responded to  n e i th e r  (see  F ig u re  3 ) .
Survey P r in c ip a l s '  Both New to  No Follow-up
Year P o p u la tio n  Surveys P o s i t io n  Response Only
1986 175 — — 54
1988 166 91 34 17 7
F ig u re  3 . P u rposive  sam ples.
E s ta b lis h in g  V a l id i ty  and R e l i a b i l i t y  
A c o n s tr u c t  o f  a u th o rs  su p p o rtin g  th e  i n t e r e s t  to p ic s  in  th e  
fo llow -up  s tu d y  was e s ta b l is h e d  th rough  an e x te n s iv e  in v e s t ig a t io n  o f 
co n cep ts  and c o n s t r u c ts  re p o r te d  in  e d u c a tio n a l and b u s in e s s  s tu d ie s  
a v a i la b le  in  p e r io d ic a l  l i t e r a t u r e .  F ourteen  o f  th e  15 i n t e r e s t  a re a s  
were id e n t i f i e d  a s  im p o rtan t in  th e  review ed l i t e r a t u r e .  The 15 th  
(C lassroom  Management) was re ta in e d  because i t  was p a r t  o f  th e  i n i t i a l  
s tu d y . F igu re  4 d is p la y s  th o se  a u th o rs  r e p o r t in g  s p e c i f ic  i n t e r e s t  
a re a s  a s  i n t e g r a l  to  a d m in is t r a t io n .
The fo llow -up  q u e s t io n n a ire  was examined by on e x p e r t panel 
c o n s t i tu te d  to  rev iew  th e  su rvey  in s tru m en t fo r  fa c e  v a l i d i t y .  Dr.
Ralph B. Kimbrough and Dr. Roland B arth  served on th e  pan el and in d ic a te d  
th a t  in  t h e i r  e x p e r t o p in io n  the  i n t e r e s t  to p ic s  r e f l e c t  th e  im p o rtan t 
a re a s  o f  t r a in in g  needed fo r  b u ild in g  le v e l  a d m in is t r a to r s .  T h e re fo re , 
th e  fo llow -up  q u e s tio n n a ire  was determ ined  to  have face  v a l i d i t y .
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S ta f f  E v a lu a tio n  X  X X   X X  X X X  X X X
P u b lic  R e la tio n s  X X  X X X X  X X  X XX
Classroom
Management
Time Management X X X X X  X X X
C urricu lum  &
I n s t r u c t io n  X X X X  X X X  X
E f fe c t iv e  Schools X X X X
S ta f f  Development X X X  X X X X
Problem  S o lv in g  X X X X  X X
L eadersh ip  X X X X  X X  X X X X X X
S u p e rv is io n  X XX X X X
Budget X X X X X  X X X X  X
O rg a n iz a tio n a l
Governance X X
L aw /Policy  X X X X X  X
O rg a n iz a tio n a l
Communication X X  X X X X X X X  X X
D ecis io n  Making X X X X X X  X X X  X X
Figure 4 . Education l i t e r a t u r e .
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S ta f f  E v a lu a tio n
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A te B t - r e t e s t  was ad m in is te red  to  a  c la s s  o f  S u p e rv is io n  and 
A d m in is tra tio n  s tu d e n ts  d u rin g  J u ly  o f  1988 to  t e s t  th e  r e l i a b i l i t y  o f 
re sp o n se  to  th e  fo llo w -u p  in s tru m e n t. T h ir ty  g rad u a te  s tu d e n ts  in  
5770/6770 Secondary P r ln c ip a ls h ip  responded to  th e  In s tru m en t on two 
o ccas io n s  one week a p a r t .  The Spearm an's Rho r e l i a b i l i t y  c o e f f ic ie n t  
fo r  th e  t e s t - r e t e s t  was .9177 , The l e v e l  o f s t a t i s t i c a l  s ig n if ic a n c e  
on a tw o - ta ile d  t e s t  was l e s s  th an  .0005.
D ata P re p a ra tio n  and A n a ly sis
Data from th e  1986 s tu d y  were recoded and analyzed  u sin g  th e  same 
p ro ced u res  s e le c te d  fo r  use  w ith  th e  1988 r e s u l t s .  P r io r i t i z e d  d a ta  
were analyzed  u s in g  Spearm an's Rho and re p o r te d  in  ran k  o rd e r  by weighted 
means. Comparison o f  re sp o n ses  in  1986 and 1988 in  term3 o f  i n t e r e s t  
to p ic s  ranked in  th e  top  f iv e  and bottom  f iv e  were a lso  p o s s ib le  u sing  
Spearman’ s Rho. A n a ly s is  o f  dem ographic d a ta  fo r  s t r e n g th  o f  a s s o c ia t io n  
was accom plished by u s in g  A n a ly sis  o f V ariance  (AN0VA). O ther 
s t a t i s t i c a l  tre a tm e n ts  in c lu d ed  Mann-Whitney U, Somers' d , _t t e s t s ,
K ruska1-W allis , C ro s s ta b u la t io n , and P ea rso n ’ s C o r re la t io n . Frequency 
ta b le s  were p repared  to  in d ic a te  ra n k s  by w eighted means in  1986 and 19B8 
and fo r o th e r  d a ta  more a p p ro p r ia te ly  d isp la y e d  in  t h i s  manner.
Problem s w ith  1986 d a ta  in c lu d ed  ap p ro x im ate ly  21 r e tu r n s  which 
w ere u n u sab le . Some re sp o n d en ts  had sim ply checked item s r a th e r  than 
n u m e ric a lly  ran k in g  them. Some ranked o n ly  t h e i r  top  fo u r o r f iv e  
c h o ic e s . O thers ranked o th e r  q u a n t i t i e s  bu t n o t 15. One hundred 
tw enty-one re sp o n se s  were th u s  reduced to  a u sa b le  100.
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C u rren t d a ta  (1988) were p repared  by cod ing  on d a ta  s h e e ts  (se e  
F ig u re  5 ) . Demographics and ran k in g s  were handled  a s  d e sc rib e d  above. 
The 1988 d a ta  in c lu d ed  12 r e tu r n s  which were un u sab le  le a v in g  137 
u sab le  ones. The S t a t i s t i c a l  Package fo r  th e  S o c ia l S clences-E xtended 
(SPSS-X) program  accommodated th e  a n a ly s is  needs.
Summary
Data r e tu rn s  from th e  c u r re n t  t r a in in g  needs s tu d y  were e x c e l le n t .  
N inety  p e rc e n t o f  a l l  req u e s te d  resp o n se  forms were re c e iv e d . Seventy- 
f iv e  p e rc e n t o f  th e  1986 re sp o n d en ts  a g a in  provided  d a ta .  N in e ty -fo u r  
p e rc e n t o f  new p r in c ip a l s  responded .
Data p re p a ra t io n  and a n a ly s is  p ro ced u res  c o n s is te d  p r im a r i ly  o f 
tre a tm e n t u s in g  th e  SPSS-X program  and frequency  ta b le s .  Coded d a ta  
from each  o f  th e  two s tu d ie s  were rechecked  fo r  accu racy .
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F igu re  5 . Coding s h e e t .
CHAPTER 4 
P r e s e n ta t io n  and A n a ly sis  o f  Data
I n t r o d u c t i o n
The purpose o f  t h i s  s tudy  was to  d e te rm in e  p e rce iv ed  t r a in in g  needs 
o f  p r in c ip a l s ,  to  examine t h e i r  s t a b i l i t y  over tim e , and to  compare th o se  
needs a s  to  ag e , sex , e d u c a tio n , and ex p e rien ce  o f re sp o n d e n ts . T h is 
c h a p te r  c o n ta in s  dem ographic d a ta ,  p r i o r i t y  ra n k in g s  o f  i n t e r e s t  to p ic s ,  
f re q u e n c ie s  fo r  t r a in in g  ap p ro ach es, and s t a t i s t i c a l  a n a ly se s  used in  
t h i s  s tu d y . R esearch  q u e s tio n s  in c lu d e d ; th e  p e rce iv ed  t r a in in g  needs 
o f  p r in c ip a ls  in  1986 and 1988, com parisons o f  th o se  needs, th e  e f f e c t  
o f  a d d i t io n a l  t r a in in g  on th o se  need s , and approaches used In  o b ta in in g  
a d d i t io n a l  t r a in in g .  Numerous s t a t i s t i c a l  tre a tm e n ts  were a p p lie d  to  
th e  d a ta .  R esearch  d a ta  a re  p re sen te d  In  b o th  n a r r a t iv e  and ta b u la r  
form.
D em ograph ic  D a ta
B io g ra p h ic a l d a ta  were c o l le c te d  from p r in c ip a ls  In  1986 a s  p a r t  
o f  th e  Brown Survey. The same d a ta  sh e e t was used to  c o l l e c t  b io g ra p h ic a l 
in fo rm a tio n  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1988.
Age o f  P a r t i c i p a n t s
F i r s t  D i s t r i c t  p r in c ip a ls  were re q u e s te d  to  mark th e  age ca te g o ry  
to  which each belonged . R e su lts  o f  th e  d a ta  c o l le c te d  in  1986 showed 
41 (34%) between 40 and 49. One p r in c ip a l  (1%) was in  th e  20 to  29 
age group. T h irty -tw o  (26%) were in  th e  30 to  39 c a te g o ry . T h i r ty - th r e e
45
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p r in c ip a l s  (27%) were 50 to  59 y ea rs  o ld .  F o u rteen  p r in c ip a ls  (12%) 
were 60 y e a rs  o r  o ld e r .
Data c o l le c te d  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1983 
in d ic a te d  17 (57%) between 30 and 39 y e a r s .  E ig h t (27%) were in  th e  
40 to  49 age group. F ive  (17%) were between 50 and 59 y e a rs  o ld . (See 
T ab le  1 .)
T ab le  1






20 -  29 y ea rs 1 (1%) 0 -
30 -  39 y e a rs 32 (26%) 17 (57%)
4 0 - 4 9  y e a rs 41 (34%) 8 (27%)
50 -  59 y e a rs 33 (27%) 5 (17%)
60 and over 14 (12%) 0 -
T o ta ls 121 (100%) 30 (101%)*
* The t o t a l  does n o t eq u a l 100% due to  ro u n d in g .
Sex o f P a r t i c ip a n ts
F i r s t  D i s t r i c t  p r in c ip a l s  were re q u e s te d  to  mark th e  a p p ro p r ia te  
g ender. R e su lts  o f th e  d a ta  in d ic a te d  th e  m a jo r i ty  o f  b u ild in g  le v e l  
a d m in is tr a to r s  were m ale. R e su lts  o f  th e  19B6 d a ta  showed 102 (84%) 
responded m ale. N in e teen  p r in c ip a ls  (16%) responded fem ale .
Data c o l le c te d  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1988 
in d ic a te d  21 (70%) responded m ale. Nine (30%) responded fem ale, (See 
T ab le  2 .)
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Table 2






Male 102 (84%) 21 (70%)
Female 19 (16%) 9 (30%)
T o ta ls 121 (100%) 30 (100%)
E xperience  in  E ducation
F i r s t  D i s t r i c t  p r in c ip a ls  were req u e s te d  to  mark one o f f iv e  
c a te g o r ie s  in d ic a t in g  th e i r  y e a rs  o f  ex p e rien ce  in  ed u ca tio n . R esu lts  
o f  th e  1986 d a ta  showed th e  overwhelming m a jo r ity  o f  p r in c ip a l s  had 
e x te n s iv e  ex p e rien ce  in  th e  f i e l d  o f  ed u ca tio n . S ix ty -n in e  (57%) 
re p o r te d  having 20 o r  more y ea rs  o f  e x p e rien c e . F o r ty -s ix  resp o n d en ts  
(38%) had between 10 and 19 y e a rs , w h ile  6 (5%) re p o rte d  5 to  9 y ears  
o f  ex p erien ce  in  e d u c a tio n .
Data c o l le c te d  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1988 a lso  
showed e x te n s iv e  ex p e rien ce  in  th e  f i e l d  o f  e d u c a tio n . Ten (33%) 
re p o r te d  having 20 o r  more y e a rs  o f  e x p e r ien c e . Seventeen re sp o n d en ts  
(57%) re p o rte d  10 to  19 y e a rs , w h ile  th re e  (10%) had between 5 and 9 
y e a rs  o f  e x p e rien c e , (See Table 3 .)
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Table 3






F i r s t  year 0 - 0 -
2 - 4  y e a rs 0 - 0 -
5 - 9  y ears 6 (5%) 3 (10%)
10 -  19 y e a rs 46 (38%) 17 (57%)
20 o r more 69 (57%) 10 (33%)
T o ta ls 121 (100%) 30 (100%)
Y ears o f  E xperience  a s  P r in c ip a l
F i r s t  D i s t r i c t  p r in c ip a ls  w ere re q u e s te d  to  mark one o f f iv e  
c a te g o r ie s  in d ic a t in g  t h e i r  y e a rs  o f  e x p e rien c e  a s  p r in c ip a l .  R esu lts  
o f th e  1986 d a ta  showed 7 p r in c ip a ls  (6%) s e rv in g  in  t h e i r  f i r s t  y e a r . 
F if te e n  (12%) re p o r te d  2 to  4 y e a r s  o f  ex p e rien ce  a s  p r in c ip a l .
T h i r ty - s ix  (30%) had served  a s  p r in c ip a l  5 to  9 y e a r s . F o r ty - f iv e  
p r in c ip a ls  (37%) re p o r te d  10 to  19 y e a rs  o f  s e r v ic e .  E igh teen  
re sp o n d en ts  (15%) had been p r in c ip a l  fo r  20 o r  more y e a rs .
Data c o l le c te d  from p r in c ip a l s  new to  t h e i r  p o s i t io n s  in  1988 
in d ic a te d  4 (13%) se rv in g  in  t h e i r  f i r s t  y e a r . E leven (37%) re p o r te d  
2 to  4 y ea rs  o f  ex p e rien ce  a s  p r in c ip a l .  E igh t (27%) had served  a s  
p r in c ip a l  5 to  9 y e a r s .  F ive p r in c ip a l s  (17%) re p o rte d  10 to  19 y e a rs . 
Only 2 (7%) had served  in  th e  p r in c ip a ls h ip  20 o r more y e a r s .  (See 
Table 4 . )
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Table 4






F i r s t  year 7 (6%) 4 (13%)
2 - 4  y e a rs 15 (12%) 11 (37%)
5 - 9  y ea rs 36 (30%) 8 (27%)
10 -  19 y ears 45 (37%) 5 (17%)
20 o r more 18 (15%) 2 (7%)
T o ta ls 121 (100%) 30 (101%)*
* The t o t a l  does n o t eq u a l 100% due to round ing . 
R ecent G raduate Work
F i r s t  D i s t r i c t  p r in c ip a ls  were asked to  mark one o f  fo u r c a te g o r ie s  
I n d ic a t in g  when t h e i r  l a s t  g rad u a te  work was ta k en , i f  a p p l ic a b le .  
Exam ination o f th e  d a ta  from p r in c ip a l s  in  1986 showed 20 (17%) had 
tak en  g rad u a te  work 1 y e a r ago o r  l e s s .  T h i r ty - e ig h t  (31%) marked 2 to  
4 y e a rs  ago. F o rty -o n e  (34%) in d ic a te d  5 to  9 y e a rs  ago. Two p r in c ip a ls  
(2%) gave no re sp o n se .
D ata c o l le c te d  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1988 
showed 9 (30%) had tak en  g rad u a te  work 1 y e a r ago o r l e s s .  Another 9 
(30%) marked 2 to  4 y e a r s .  E ig h t (27%) in d ic a te d  5 to  9 y e a rs  ago. Two 
(7%) marked 10 o r  more y e a r s .  Another 2 (7%) gave no re sp o n se . (See 
T ab le  5 .)
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T able 5 
G raduate Work





1 y ear o r l e s s 20 (17%) 9 (30%)
2 - 4  y ears 38 (31%) 9 (30%)
5 - 9  y ears 41 (34%) 8 (27%)
10 o r  more 20 (17%) 2 (7%)
No response 2 (2%) 2 (7%)
T o ta ls 121 (101%)* 30 (101%)*
* The t o t a l  does n o t eq u a l 100% due to  round ing .
R e c e n t W o rk s h o p /In -S e rv ic e
F i r s t  D i s t r i c t  p r in c ip a ls  were asked to  mark one o f f iv e  c a te g o r ie s  
in d ic a t in g  when th ey  had taken  t h e i r  l a s t  w o rk sh o p /in -se rv ic e  a c t i v i t y .  
D ata c o l le c te d  showed 82 p r in c ip a ls  (68%) had been invo lved  in  workshop/ 
in - s e r v ic e  a c t i v i t i e s  d u rin g  1986. T h ir ty -o n e  (26%) marked 2 to  4 y e a rs . 
F ive (4%) In d ic a te d  i t  had been 5 to  9 y e a rs  s in c e  t h e i r  l a s t  workshop/ 
in - s e r v ic e  a c t i v i t y .  One p r in c ip a l  (1%) gave no re sp o n se .
Data c o l le c te d  from p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  1988 
showed 24 (80%) c u r r e n t ly  involved  in  w o rk sh o p /in -se rv ic e  a c t i v i t i e s .
The rem ain ing  6 p r in c ip a ls  (20%) s ta te d  i t  had been 2 to  4 y e a rs  s in c e  
t h e i r  l a s t  w o rk sh o p /in -se rv ic e  a c t i v i t y .  (See T able 6 .)
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Table 6
W o rk ahop /In -serv lce  A c tiv i ty





P re s e n tly 82 (68%) 24 (80%)
2 - 4  y e a rs 31 (26%) 6 (20%)
5 - 9  y e a rs 5 (4%) 0 -
10 o r  more 2 (2%) 0 -
No re sp o n se 1 (1%) 0 -
T o ta ls 121 (101%)* 30 (100%)
* The t o t a l  does n o t eq u a l 100% due to  ro u n d in g .
Formal E ducation
F i r s t  D i s t r i c t  p r in c ip a l s  were asked to  mark one o f f iv e  c a te g o r ie s  
I n d ic a t in g  t h e i r  h ig h e s t  e d u c a tio n a l d e g re e . The 1986 c o l le c te d  d a ta  
showed no p r in c ip a ls  w ith  th e  minimum o f  a h ig h  sch o o l dip lom a. Seven 
p r in c ip a l s  (6%) he ld  B .A ./B .S . D egrees. E ig h ty -sev en  (72%) held  
M .A ./H .S./M .Ed. D egrees. N ine teen  (16%) had Ed.S . D egrees and 8 (7%) 
had E d.D ./Ph.D . D egrees.
Data c o l le c te d  from p r in c ip a l s  new to  t h e i r  p o s i t io n s  in  1988 
r e f le c te d  s im ila r  r e s u l t s .  No p r in c ip a ls  in d ic a te d  th e  minimum o f  a 
h ig h  sch o o l diplom a. Four (13%) marked B .A ./B .S . D egrees. Twenty (67%) 
he ld  M .A ./M .S./H .Ed. D egrees. A nother 6 (13%) in d ic a te d  Ed.S. Degrees 









High School Diploma 0 - 0
B .A ./B .S , Degree 7 (6%) A (13%)
M .A./M .S./M .Ed. Degree 87 (72%) 20 (67%)
Ed.S . Degree 19 (16%) A (13%)
Ed.D ./Ph.D . Degree 8 (7%) 2 (7%)
T o ta ls 121 (101%)* 30 (100%)
* The t o t a l  does n o t equal
P r io r i t y
100% due to  ro u n d in g . 
R ankings o f  I n t e r e s t  T opics
Table 8 p re s e n ts  a l i s t  o f  mean ranks f o r  th e  15 I n t e r e s t  to p ic s  a s  
p r io r i t i z e d  by F i r s t  D i s t r i c t  p r in c ip a l s  in  1986. Table 9 p re s e n ts  a 
l i s t  o f  mean ran k s  fo r  th e  15 I n t e r e s t  to p ic s  a s  p r io r i t i z e d  by F i r s t  
D i s t r i c t  p r in c ip a l s  in  1988.
Comparison of 19B6 and 1988 
P r i o r i t y  Rankings
T able 10 shows id e n t i c a l  p r i o r i t y  ra n k in g s  in  b o th  y e a rs  fo r  th e  
top  fo u r t r a in in g  needs: C urricu lum  and I n s t r u c t io n ,  S ta f f  E v a lu a tio n ,
L ead e rsh ip , and S ta f f  Development. E f fe c t iv e  S chools, th e  f i f t h  
ran k in g  item  in  1986, was rep laced  by Time Management in  1938. T h is 
was a f l i p - f l o p  in  ran k  fo r  th e se  two item s.
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Table 8
1986 Mean Ranks o f T raining Needs
T ra in in g  Needs Mean Rank
1. C urriculum  & I n s t r u c t io n (4 .8 1 )
2. S ta f f  E v a lu a tio n (5 .948)
3. L eadersh ip (6 .1 6 )
4 . S ta f f  Development (6 .46 )
5 . E f fe c t iv e  Schools (6 .76 )
6. Time Management (6 .918)
7. P u b lic  R e la tio n s (7 .4387)
8. S u p e rv is io n (7 .708)
9. Problem S o lv ing (8 .02 )
10. Classroom  Management (8 .505)
11. D ecision  Making (8 .6 9 )
12. O rg a n iz a tio n a l Communication (9 .2 2 )
13. Law /Policy (9 .4848)




1988 Mean Ranks o f  Training Needs
T ra in in g  Needs Mean Rank
1 . C urricu lum  & I n s t r u c t io n (5 .655)
2. S ta f f  E v a lu a tio n (6 .045)
3. L eadersh ip (6 .398)
4. S ta f f  Development (6 .691)
5. Time Management (6 .972)
6. E f fe c tiv e  Schools (7 .009)
7. P u b lic  R e la tio n s (7 .200)
8. D ecision  Making (8 .156)
9. S u p e rv is io n (8 .259)
10. Law /Policy (8 .294)
11. C lassroom  Management (8 .327)
12. Problem S o lv ing (8 .459)
13. O rg a n iz a tio n a l Communication (9 .394)
14. Budget (11.193)
15. O rg a n iz a tio n a l Governance (11.523)
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Table 10
Mean Ranks for  Top Five Training Heeds In 1986 and 1988
T ra in in g  Needs Mean Rank
1986
1 . C urriculum  & I n s t r u c t io n  (4 .81)
2 . S ta f f  E v a lu a tio n  (5 .948)
3. L ead ersh ip  (6 ,16)
4 . S ta f f  Development (6 .4 6 )
5. E f fe c t iv e  Schools (6 .76)
1988
1 . C urriculum  & I n s t r u c t io n  (5 .655)
2. S ta f f  E v a lu a tio n  (6 .045)
3. L ead ersh ip  (6 .398)
4 . S ta f f  Development (6 .691)
5. Time Management (6 .972)
56
T able  11 shows i n t e r e s t  to p ic s  co n ta in ed  in  th e  bottom  f iv e  
ra n k in g s  in  b o th  1986 and 1988. Three to p ic s ,  O rg a n iz a tio n a l 
Communication, O rg a n iz a tio n a l Governance, and Budget, a l l  re c e iv e d  low 
p r i o r i t y  ran k in g s  a s  p e rce iv ed  t r a in in g  needs by F i r s t  D i s t r i c t  
p r in c ip a ls  in  b o th  y e a rs .
T ab le  11
Mean Ranks f o r  Bottom F iv e  T ra in in g  Needs in  1986 and 1988
T ra in in g  Needs Mean Rank
1986
11. D ecision  Making (8 .6 9 )
12. O rg a n iz a tio n a l Communication (9 .2 2 )
13. L aw /Policy  (9 .4848)
14 . O rg a n iz a tio n a l Governance (10.5578)
15. Budget (11.484)
1988
11 . C lassroom  Management (8 .327)
12. Problem Solv ing  (8 .459)
13. O rg a n iz a tio n a l Communication (9 .3 9 4 )
14. Budget (11.193)
15. O rg a n iz a tio n a l Governance (11.523)
57
T able  12 p re s e n ts  th e  m aster l i s t  o f  av erag e  mean ranks f o r  th e  15 
I n t e r e s t  to p ic s  a s  p r io r i t i z e d  by a l l  re sp o n d en ts  in c lu d in g  th e  pu rp o siv e  
sam ples. The sam ples in c luded  F i r s t  D i s t r i c t  p r in c ip a l s  who responded 
in  1986, th o se  who responded on ly  to  th e  fo llo w -u p  q u e s t io n n a ir e , a s  
w e ll a s  th o se  who were new to  t h e i r  p o s i t io n s  in  1988.
T able  12
Mean Ranks o f  T ra in in g  Needs fo r  A ll R espondents in  19B8
T ra in in g  Meeds Mean Rank
1. C urricu lum  & I n s t r u c t io n (5 .463)
2. S ta f f  E v a lu a tio n (6 .244)
3. L eadersh ip (6 .519)
4 . S ta f f  Development (6 .822)
5. E f fe c t iv e  Schools (7 .075)
6. Time Management (7 .179)
7. P u b lic  R e la tio n s (7 .207)
8. D ecis io n  Making (8 .027)
9. Law/ P o licy (8 .104)
10. Classroom  Management (8 .185)
11. S u p e rv is io n (8 .209)
12. Problem  Solv ing (8 .261)
13. O rg a n iz a tio n a l Communication (9 .716)
14. Budget (10 .769)
15. O rg a n iz a tio n a l Governance (11 .716)
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T ab le  13 shows th e  mean ra n k s  f o r  th e  top  f iv e  and bottom  f iv e  
I n t e r e s t  to p ic s  a s  p r i o r i t i z e d  by a l l  1988 re sp o n d en ts  in c lu d in g  th e  
combined p u rp o siv e  sam ples. T ab le  14 p re s e n ts  a l i s t  o f  mean ra n k s  fo r  
th e  15 I n t e r e s t  to p ic s  a s  l i s t e d  by F i r s t  D i s t r i c t  p r in c ip a l s  new to  
t h e i r  p o s i t io n s  in  1988. A t i e  in  ran k s  was accorded  S ta f f  Development 
and Problem S o lv ing  (7 .5 ) .
T ab le  13
Mean Ranks fo r  Top F ive  and Bottom F ive T ra in in g  Needs o f  A ll 1988 
R espondents, In c lu d in g  Combined P u rposive  Samples
T ra in in g  Needs Mean Ranks
Top F ive  T ra in in g  NeedB
1. C urricu lum  & I n s t r u c t io n  (5 .463)
2. S ta f f  E v a lu a tio n  (6 .244)
3 . L ead ersh ip  (6 .519)
4 . S ta f f  Development1 (6 .8 2 2 )
5. E f f e c t iv e  Schools (7 .075)
B ottom  F iv e  T r a in in g  NeedB
11. S u p erv is io n  (8 .209)
12. Problem  S o lv ing  (8 .261)
13. O rg a n iz a tio n a l Communication (9 .716)
14. Budget (10.769)
15. O rg a n iz a tio n a l Governance (11.716)
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T able  15 shows th e  mean ra n k s  fo r  th e  top  f iv e  and bottom f iv e  
i n t e r e s t  to p ic s  a s  p r io r i t i z e d  by p r in c ip a ls  new to  t h e i r  p o s i t io n s  in  
1988. There i s  a  d e f in i t e  s h i f t  in  ra n k in g s  o f i n t e r e s t  to p ic s  by th i s  
group.
T able 15
Mean Ranks o f  Top F iv e  and Bottom Five T ra in in g  Heeds o f  Hew P r in c ip a ls  
in  1988
T ra in in g  Meeds Mean Rank
Top Five T ra in in g  Heeds
1. C urricu lum  & I n s t r u c t io n  (4 .654)
2. L eadersh ip  (7 .040)
3 . S ta f f  E v a lu a tio n  (7 .120)
4 . P u b lic  R e la tio n s  (7 .240)
5 . Law /Policy  (7 .280)
Bottom F ive T ra in in g  Needs
11. S u p erv is io n  (8 .000)
12. Time Management (8 .080)
13. Budget (8 .920)
14. O rg a n iz a tio n a l Communication (11.120)
15. O rg a n iz a tio n a l Governance (12 .560)
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Table 14
Mean Ranks o f  T ra in in g  Needs o f  New P r in c ip a ls  In  1988
T ra in in g  Needs Mean Rank
1. C urriculum  & I n s t r u c t io n (4 .654)
2. L eadersh ip (7 .040)
3. S ta f f  E v a lu a tio n (7 .120)
4. P u b lic  R e la tio n s (7 .240)
5. Law /Policy (7 .280)
6. E f fe c t iv e  Schools (7 .360)
7,5 S ta f f  Development (7 .400)
7 .5 Problem Solv ing (7 .400)
9, D ecision  Making (7 .538)
10. C lassroom  Management (7 .560)
11. S u p erv is io n (8 .000)
12. Time Management (8 .080)
13. Budget (8 .920)
14. O rg a n iz a tio n a l Communication (11.120)
15. O rg a n iz a tio n a l Governance (12.560)
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T able  16 p re s e n ts  a l i s t  o f  mean ranks fo r  th e  15 i n t e r e s t  to p ic s  
o f  72 p a r t i c ip a n ts  who responded in  bo th  1986 and 1988, Some d if f e r e n c e s  
in  mean s iz e  a re  a p p a re n t in  b o th  d i r e c t io n s .
T able 16
Mean Ranks o f T ra in in g  Needs o f  72 Matched P a ir s  o f P r in c ip a ls  
Responding in  1936 and 1988
T ra in in g  Needs X Ranks 1936 X Ranks 1988
1. C urriculum  & I n s t r u c t io n (4 .563) (5 .653)
2. S ta f f  E v a lu a tio n (5 .875) (5 .889)
3. S ta f f  Development (6 .352) (6 .292)
4 , L eadersh ip (6 .478) (6 .500)
5. E f fe c tiv e  Schools (6 .592) (7 .169)
6, Time Management (6 .857) (7 .211)
7. P u b lic  R e la tio n s (7 .580) (6 .847)
8 . S u p erv is io n (7 .886) (8 .186)
9. C lassroom  Management (7 .914) (8 .500)
10. O rg a n iz a tio n a l Communication- (8 .662) (9 .282)
11. Problem Solv ing (8 .731) (8 .141)
12. D ecision  Making (8 .765) (8 .282)
13. Law /Policy (9.704) (8 .775)
14. O rg a n iz a tio n a l Governance (11.191) (11.577)
15. Budget (11.515) (11.056)
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T able  17 shows th e  mean ranks fo r  th e  to p  f iv e  and bottom  f iv e  
i n t e r e s t  to p ic s  as  p r io r i t i z e d  by th e  72 matched p a i r s  o f  re sp o n se s  from 
p r in c ip a ls  in  1936 and 1988. A gain, th e  d i f f e r e n c e s  in  mean s iz e s  in
both d i r e c t io n s  a r e  e v id e n t .
Table 17
Mean Ranks o f  Top F ive and Bottom F ive T ra in in g  Needs o f  P r in c ip a ls
Responding in  1986 and 1988





Top F ive  T ra in in g  Needs
1. C urricu lum  & I n s t r u c t io n (4 .563) (5 .653)
2. S ta f f  E v a lu a tio n (5 .875) (5 .889)
3. S ta f f  Development (6 .352) (6 .292)
4 . L eadersh ip (6 .478) (6 .500)
5. E E fec tiv e  Schools (6 .592 ) (7 ,169)
Bottom F iv e  T ra in in g  Needs
11. Problem S o lv ing (8 .731 ) (8 .141)
12. D ecis io n  Making (8 .765) (8 .282)
13. Law /Policy (9 .704 ) (8 .775)
14. O rg a n iz a tio n a l Governance (11.191) (11 .577)
15. Budget (11.515) (11.056)
The d a ta  in  Table 18 re p re s e n t  a summary o f  top  f iv e  and bottom  
f iv e  t r a in in g  needs fo r  a l l  g roups respond ing  to  b o th  th e  Brown Survey 
o f 1936 and th e  fo llow -up  study  o f  1988. Included  in  th e  ta b le  a re  
mean ran k s  fo r each i n t e r e s t  to p ic .
Table 18
Summary o f Top F ive and Bottom F ive T raining Heeds for  A ll Groups Including Mean Ranks
1993
1986 Responses 198B A ll
Responses (except new principals) Respondents
19B8 Keu 
P rinc ipa ls
72 Matched Pairs 
1986 & 19B8
1 . Curriculum 6 
in s tru c tio n
(4,81)




4 . S ta ff  Development
(6.46)
5 . E ffec tive  Schools
(6.76)
1. C urrie ultra 6 1.
In s tru c tio n
(5.655)




4 . S ta f f  Developnent 4 .
(6.691)
5 . T ine Management 5 .
(6.972)
Curriculum 6 
In s tru c tio n  
(5,463)




S taff Development 
(6.822) 
E ffective  Schools 
(7.075)
1 . Currlcultm  4 




3 . S ta f f  Evaluation
(7.120)




1 . Curriculum 6 
In struc tion
1986 (4.563) 1988 (5.653)
2 . S taff Evaluation
1986 (5.B75) 19SS (5.889)
3 . .S ta ff  Development
1986 (6.352) 1938 (6.292)
4 . Leadership
1986 ( 6.478) 1938 (6.500)
5 . E ffective Schools
















12. Problem Solving 12.
(8.459)
































U .  Problem Solving
1986 (8,731) 1933 (B.141)
12. Decision Halting
1936 (8.765) 1933 (B.282)
13. Lav)Policy
1986 (9.704) 1938 (8.775)
14. O rgenirational 
CoVttTUULCC
1986 (11.191) 1988 (11.577)
15. Budget
19B6 (11.515) 1988 (11.056)
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T a b u la tio n  o f  T ra in in g  Approach F req u en c ies  
T ab le  19 p re s e n ts  th e  freq u en cy  o f  t r a in in g  approaches employed by 
F i r s t  D i s t r i c t  p r in c ip a ls  in  o b ta in in g  a d d i t io n a l  t r a in in g ,  i f  any, 
fo llo w in g  th e  Brown Survey o f  1986. P a r t i c ip a n ts  were asked to  mark as  
many approaches a s  a p p lie d  fo r  each o f  th e  15 i n t e r e s t  to p ic s .
T able 19
Approaches Chosen fo r  A d d itio n a l T ra in in g
I n t e r e s t
T opics
No
T ra in in g









S ta f f  E v a lu a tio n 12 66 81 9 60
P u b lic  R e la tio n s 44 59 28 15 32
Classroom
Management 43 46 49 17 40
Time Management 56 59 20 6 32
C urricu lum  & 
I n s t r u c t io n 24 45 77 27 41
E f fe c t iv e  Schools 29 72 40 15 41
S ta f f  Development 29 56 73 15 40
Problem  S o lv ing 56 55 26 13 28
L eadersh ip 30 75 43 20 42
S u p erv is io n 34 58 44 27 31
Budget 64 25 42 24 14
O rg a n iz a tio n a l
Governance 60 36 29 13 17
L aw /Policy 26 62 52 29 34.
O rg a n iz a tio n a l
Communication 49 58 34 16 25
D ecis io n  Making 48 61 25 21 32
----- -------------- -  — ■ ■'
T o ta ls 604 833 663 267 509
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F i r s t  D i s t r i c t  p r in c ip a ls  were req u e s te d  to  id e n t i f y  o th e r  
approaches they  had used in  o b ta in in g  a d d i t io n a l  t r a in in g .  Table 20 
was com piled from th e i r  re sp o n se s .
Table 20
O ther T ra in in g  Approaches
Approach Frequency
P e rso n a l ex p erien ce 3
Reading p ro fe s s io n a l  l i t e r a t u r e 3
P u b lish in g  ex p erien ce 1
Working w ith  d i f f i c u l t  p a re n ts 1
S outhern  A sso c ia tio n  o f C o lleg es  and Schools 1
TSIP P i l o t  Program 1
S ta te  Departm ent o f  E ducation 1
"F ie ld  T es t"  E v a lu a to r 1
Tennessee E ducation  A sso c ia tio n 1
Tennessee I n s t r u c t io n a l  Model 1
S t a t i s t i c a l  Comparisons U sing Demographic Data 
A number o f  s t a t i s t i c a l  tre a tm e n ts  were used to  sea rch  fo r  
s ig n i f i c a n t  d if f e r e n c e s  in  th e  ran k in g s  by th e  v a r io u s  g roups, when 
examined by dem ographic d a ta .  The Somers’ d p rocedure  was a p p lie d  to  
th e  d a ta  from th e  15 i n t e r e s t  to p ic s  u s in g  y e a rs  o f  ex p e rien ce  in  th e  
p o s i t io n  o f p r in c ip a l  (HEWEXPST) a s  th e  independent v a r ia b le .  The d a ta  
in  T able 21 in d ic a te  a s tro n g  a s s o c ia t io n  between y e a rs  o f  ex p e rien ce  
a s  p r in c ip a l  and th e  p e rce iv ed  need fo r  a d d i t io n a l  t r a in in g  in  
O rg a n iz a tio n a l Governance. There was a s ig n i f i c a n t  d i f f e r e n c e  a t  the  
.05 l e v e l  fo r  O rg a n iz a tio n a l Governance (0GV2),
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Table 21
A nalysis o f  O rganizational Governance Using Somers1 d
W ith OGV2 W ith NEWEXPST
S t a t i s t i c Symmetric Dependent Dependent
Som ers' d -0 .17062 -0 .23151 -0 .13509
Number o f  v a l id  o b s e rv a tio n s  = 108 
Number o f  m issin g  o b se rv a tio n s  °  71 .
The re s e a rc h e r  a ls o  ra n  Mann-Whitney U-Wilcoxon Rank Sum W T est and 
P earson  C o r re la t io n  C o e f f ic ie n t  on th e  top f iv e  and bottom  f iv e  ranked 
t r a in in g  needs fo r  th e  v a r io u s  groups to  t e s t  fo r  s t a t i s t i c a l  d i f f e r e n c e .  
Only O rg a n iz a tio n a l Governance re v e a le d  s ig n i f i c a n t ly  d i f f e r e n t  r e s u l t s .  
O ther s t a t i s t i c a l  tre a tm e n ts  used in  v e r i fy in g  th e  d if f e r e n c e  in  t h i s  
t r a in in g  need in c lu d e d ; 2 by 2 s , A n a ly sis  o f  V ariance  (ANOVA), and _t 
t e s t .  See T ab les  22 th rough 26 f o r  r e s u l t s .
The d a ta  in  T ab le  22 con firm  th a t  th e  d i f f e r e n c e  e x i s t s  when th e  
2 by 2 p ro cedure  i s  a p p lie d . T h is  ta b le  p re s e n ts  th e  main e f f e c t s  o f  the  
p e rce iv ed  t r a in in g  need O rg a n iz a tio n a l G overnance. F a c to r 1 was y ears  
o f e x p e rien ce  a s  p r in c ip a l  (NEWEXPST). F ac to r 2 was th e  y e a rs  surveyed 
(1986 and 1988). Data from p r in c ip a l s  w ith  l e s s  ex p e rien ce  a re  p resen ted  
in  th e  upper h a l f  o f  th e  t a b le .  Data from p r in c ip a ls  w ith  more ex p erien ce  
a re  p laced  in  th e  low er h a l f .  Grand means were c a lc u la te d  fo r  bo th  rows 
and columns to  show th e  d if f e r e n c e  between re sp o n se s . A lthough a l l  
l i s t s  in d ic a te  a low  p r i o r i t y  ran k in g , p r in c ip a l s  w ith  more ex p erien ce  
in  th e  p o s i t io n  ra n k  O rg a n iz a tio n a l Governance h ig h e r as  a p erce ived  
t r a in in g  need th an  do those  w ith  l e s s  ex p e rien c e .
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Table 22
AnalyBla o f  O rganizational Governance Using 2 by 2a
E xperience in  p o s i t io n
1 °  1 -9  y e a rs X = 10.767 X -  12.633 X “ 11 .7
n -  30 n « 30 60
2 = 10+ y e a r B X •  11.333 X -  10.692 X = 11.0125
n = 39 n -  39 78
69 69
X -  11.05 X ■ 11.6625
The d a ta  in  T able 23 re c o n firm  th e  d i f f e r e n c e  in  ran k in g  of 
O rg a n iz a tio n a l Governance when Mann-Whitney U—W ilcoxon Rank Sura W T est 
i s  a p p lie d . P r in c ip a ls  w ith  more e x p e rien c e  in  th e  p o s i t io n  ran k  th i s  
item  h ig h e r a s  a  p e rce iv ed  t r a in in g  need than  th o se  w ith  l e s s  ex p e rien c e . 
The d a ta  in  T ab le  24 show th e  r e s u l t s  o f  Pearson  C o rre la tio n  
C o e f f ic ie n t  which a f f irm s  th e  d i f f e r e n c e  in  f in d in g s  o f  O rg a n iz a tio n a l 
Governance. P r in c ip a ls  w ith  more ex p e rien ce  in  th e  p o s i t io n  ran k  th i s  
i n t e r e s t  to p ic  h ig h e r a s  a p e rce iv ed  t r a in in g  need than  th o se  w ith  l e s s  
e x p e r ie n c e .
The d a ta  in  T able 25 s u b s ta n t ia te  th e  d if f e r e n c e  in  p r i o r i t y  
ra n k in g  o f  O rg a n iz a tio n a l Governance when th e  tre a tm e n t i s  A n a ly sis  o f 
V ariance (ANOVA). P r in c ip a ls  w ith  more ex p e rien ce  in  th e  p o s i t io n  rank  
O rg a n iz a tio n a l Governance h ig h e r a s  a  pe rce iv ed  t r a in in g  need th an  those 
w ith  l e s s  e x p e rien c e .
68
Table 23
A n a ly sis  o f  O rg a n iz a tio n a l Governance Using Hann-Whltney U-Wilcoxon 
Rank Sum W T est
Mean Rank Cases
60.40 57 NEWEXPST » 1 .0 0 9 y ears  o r l e s s
47 .90 51 NEWEXPST = 2 .0 0 10 y e a rs  o r more
108 T o ta l
c o rre c te d fo r  t i e s
U U Z 2 - t a i l e d  P
1117.0 2443.0 -2 .1001 0.0357
Table 24
A n a ly sis  o f  O rg a n iz a tio n a l Governance Using Pearson  C o r re la tio n  
C o e f f ic ie n t
-.2 5 2 4
(108)
P » .008
T able  25 
A n a ly s is  o f O rg a n iz a tio n a l Governance Using A n a ly sis o f  V ariance
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(ANOVA)
Source SS D.F. MS F P
between
NEWEXPST 16.01 1 16.01 .98 .326
e r ro r 1096.09 67 16.36 — —
w ith in
tim e 12.74 1 12.74 1.34 .251
tim e X NEWEXPST 53.32 1 53.32 5.62 .021
e r r o r 635.22 67 9.48 — —
The d a ta  in  T ab le  26 v e r i f y  th e  d i f f e r e n c e  in  ra n k in g  of 
O rg a n iz a tio n a l Governance a s  a p e rce iv ed  t r a in in g  need when a t^  t e s t  
i s  a p p lie d . P r in c ip a ls  w ith  more e x p e rien c e  in  th e  p o s i t io n  ranked 
O rg a n iz a tio n a l Governance h ig h e r than  p r in c ip a ls  w ith  l e s s  e x p e rien ce .
These t e s t s  were a l l  perform ed in  th e  i n t e r e s t  o f  de term in in g  
what te c h n iq u e (s )  m ight be u s e fu l  in  id e n t i f y in g  d i f f e r e n c e s .  I t  
becomes obv ious any one would be s u f f i c i e n t  fo r  th e  type  o f  d a ta  
c o l le c te d .
Table 26


















P ro b ab ility
T *2—T a il 











2.32 0.002 2.69 106 0.008 2.63 84.79 0.010
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A nalyslB  o f  T opics by 
E d u ca tio n a l Degree
Mann-Whitney U-Wllcoxon Rank Sum W T e s t was a p p lie d  to  d a ta  from  
th e  15 I n t e r e s t  to p ic s  u sing  e d u c a tio n a l d eg ree  a s  th e  independen t 
v a r ia b le .  T here were no s ig n i f ic a n t  d i f f e r e n c e s  in  ra n k in g s  fo r  th e  top 
f iv e  and bottom  f iv e  pe rce iv ed  t r a in in g  n eed s . However, in  the  m iddle 
f iv e  i n t e r e s t  to p ic s  bo th  E f fe c t iv e  Schools ( s ix th )  and S u p e rv is io n  
(n in th )  showed s ig n i f i c a n t  s t a t i s t i c a l  d i f f e r e n c e s  a t  th e  .05 l e v e l .  
T able 27 p re s e n ts  th e  re s e a rc h  f in d in g s  f o r  E f fe c t iv e  S choo ls, T ab le  
28 c o n ta in s  th e  d a ta  f o r  S u p e rv is io n .
A n a ly sis  o f  T opics and E d u ca tio n a l Degree Using Mann-Whitney U-Wilcoxon 
Rank Sum W T e s t: S ig n i f ic a n t  D iffe re n c e s  fo r  E f fe c t iv e  Schools
T ab le  27
Mean Rank Cases
55,79 76 DG -  1 B .A ./B .S ./M .A ./M .S ./M .E d
33.75 24 DG « 2 E d .S ./E d .D ./P h .D
100 T o ta l
C orrec ted  f o r  T ies
U W Z 2 -T a iled  P
510.0 810.0 -3 .2554 0.0011
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Table 28
Bank Sum W T e s t: S ig n i f ic a n t  D iffe re n c e s  fo r  S u p e rv is io n
Mean Rank Cases
44.57 73 DG = 1 B .A ./B .S ./M .A ./M .S ./M .E d.
60.98 23 DG -  2 E d .S ./E d .D ./P h .D .
100 T o ta l
C o rrec ted  fo r  T ies
U W Z 2 -T a iled  P
552.5 1402.5 -2 .4 7 2 9  0,0134
A n a ly s is  o f  T opics by 
Age o f Respondents
K ru sk a l-W allis  1-Way ANOVA was a p p lie d  to  d a ta  from th e  15 i n t e r e s t  
to p ic s  u sing  age of re sp o n d en ts  a s  th e  independent v a r ia b le .  The age 
range was even ly  d i s t r ib u te d  among th re e  c a te g o r ie s :  30-39 y e a rs ,
40-49 y e a rs , and 50-59 y e a rs  o f  a g e . S t a t i s t i c a l  d i f f e r e n c e s  e x is te d  
in  two o f th e  I n t e r e s t  to p ic s :  S ta f f  E v a lu a tio n  (second) and Problem
S olv ing  ( tw e l f th ) .  S ta f f  E v a lu a tio n  ranked second o v e ra l l  in  p r i o r i t y  
a s  a  p e rce iv ed  t r a in in g  need . O lder p r in c ip a ls  ranked i t  h ig h e r a s  a 
t r a in in g  need th an  younger p r in c ip a l s .  T ab le  29 c o n ta in s  th e  re s e a rc h  
f in d in g s  fo r  S ta f f  E v a lu a tio n .
73
Table 29
K ru sk a l-W allls  1-Way ANOVA: I n t e r e s t  T opics by Age
Mean Rank Cases
61.04 24 Age = 2 30-39
40.14 35 Age =• 3 40-49
36.07 29 Age = 4 50-59
88 T o ta l
C orrec ted  fo r  T ies  
Cases C hi-Square S ig n if ic a n c e  C hi-Square S ig n if ic a n c e
88 14.2383 0.0008 14.3817 0.0008
Problem S o lv in g  was ranked in  th e  bottom  f iv e  t r a in in g  needs.
There was a  s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e r e n c e  in  how th e  th re e  age 
c a te g o r ie s  ranked th e  i n t e r e s t  to p ic .  Problem  So lv ing  was ranked h ig h e r 
by .younger p r in c ip a l s  than  by o ld e r  p r in c ip a l s .  T ab le  30 p re s e n ts  th e  
re s e a rc h  f in d in g s  fo r  Problem  S o lv ing ,
A n a ly sis  o f V ariance  (ANOVA) s u b s ta n t ia te d  th e  d i f f e r e n c e  in  
ran k in g s  fo r  S ta f f  E v a lu a tio n  and Problem S o lv in g  among d i f f e r e n t  age 
groups o f re sp o n d en ts . T ab le  31 c o n ta in s  ANOVA f in d in g s  fo r  S ta f f  
E v a lu a tio n . O lder p r in c ip a ls  ranked t h i s  t r a in in g  need h ig h e r than  
younger p r in c ip a l s .
The d a ta  in  T able  32 show th e  f in d in g s  f o r  Problem S o lv in g .
Younger p r in c ip a l s  ranked t h i s  t r a in in g  need h ig h e r than  o ld e r  
p r in c ip a l s .
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Table 30
K ru sk a l-W a llls  1-Way AHOVAt I n t e r e s t  T opics by Age
Mean Rank Cases
31.88 25 Age «* 2 30-39
43.51 34 Age “ 3 40-49
53.02 26 Age °  4 50-59
85 T o ta l
C o rrec ted  fo r  T ies  
Cases C hi-Square S ig n if ic a n c e  C hi-Square S ig n if ic a n c e
85 9.3741 0.0092 9.4447 0.0089
Table 31
A n aly sis  o f  V ariance (AHOVA): S ig n i f ic a n t  D iffe re n c e  fo r  S ta f f  E v a lu a tio n
Value Label Sum Mean S td  Dev Sum o f  Sq Cases Mean Group
Group 
4 3 2
2 30-39 203 8.4583 4.0215 371.9583 24 4.4483 Group 4
3 40-49 177 5.0571 3.6295 447.8857 35 5.0571 Group 3
4 50-59 129 4.4483 3.3550 315.1724 29 8.4583 Group 2 * *
W ithin





Square F S ig n if ic a n c e
Between Groups 241.8813 2 120.9406 9.0571 .0003
W ithin Groups 1135.0165 85 13.3531
ETA = .4191 ETA Squared = .1757
* Denotes p a ir s  o f groups s ig n if ic a n t ly  d if fe r e n t  a t  the .05 le v e l .
Table 32
A nalysis o f  Variance (AHOVA); S ig n ifica n t D ifferen ce for  Problem Solving
Value L abel Sum Mean S td  Dev Sum o f  Sq Cases Mean Group
Group 
4 3 2
2 30-39 163 6.5200 3.7541 338.2400 25 6.5200 Group 2
3 AO-49 238 8.4706 2.9360 284.4706 34 8.4706 Group 3 *
4 50-59 250 9.6154 3.8892 378.1538 26 9.6154 Group 4 *
W ithin





Square F S ig n if ic a n c e
Between Groups 124.9473 2 62.4737 5,1184 .0080
W ithin  Groups 1000.8644 82 12.2057
ETA = .3331 ETA Squares = .1110
* Denotes p a ir s  o f  groups s ig n if ic a n t ly  d if fe r e n t  a t  the .05 le v e l .
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Summary
A com prehensive s t a t i s t i c a l  a n a ly s is  was com pleted fo r  r e s u l t s  from 
th e  Brown Survey o f  1986 and th e  fo llow -up  s tudy  o f  1988, The a n a ly s is  
o f d a ta  was d ire c te d  by th e  re s e a rc h  q u e s tio n s  s ta te d  in  C hapter 1 and 
parap h rased  in  t h i s  s e c t io n .  S t a t i s t i c a l  tre a tm e n ts  In c lu d ed : Som ers' d ,
2 by 2 s , Mann-Whitney U-Wilcoxon Rank Sum W T e s t, P earson  C o rre la t io n  
C o e f f ic ie n t ,  A n a ly s is  o f V ariance (ANOVA), C ro s s ta b u la tio n , and _t t e s t .  
P r i o r i t y  ran k in g s  were examined fo r  th e  2 year p e r io d  and ta b le s  were 
p re sen te d  to  summarize r e s u l t s .  S l ig h t  v a r i a t io n s  were found in  some 
I n t e r e s t  to p ic s  when compared acco rd in g  to  ex p e rien ce  In  p o s i t io n  a s  
p r in c ip a l ,  e d u c a tio n a l d e g re e , and age c a te g o ry  o f  re sp o n d en ts . Gender 
was n o t co n sid e red  a v a r ia b le  due to  th e  sm all number o f  fem ale 
p r in c ip a ls  In  th e  p o p u la tio n . S t a t i s t i c a l  tre a tm e n ts  were a p p lie d  to  
th e  d a ta  to  id e n t i f y  th e  re s e a rc h  f in d in g s .  These p ro ced u res  made i t  
p o s s ib le  to  con firm  th e  ra n k in g s  o f  p e rce iv ed  t r a in in g  needs by 
p r in c ip a l s  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t  over th e  p e rio d  s tu d ie d  
and to  check fo r  d i f f e r e n c e s  on dem ographic v a r ia b le s .
CHAPTER 5
Summary, F in d in g s , C o nclusions, and Recommendations
Summary
The purpose o f  t h i s  s tudy  was to  d e term ine  th e  p e rce iv ed  t r a in in g
needs o£ p r in c ip a l s  and to  compare th o se  needs a s  to  th e  ag e , sex ,
e d u ca tio n , and ex p e rien ce  o f  re sp o n d e n ts . F iv e  re s e a rc h  q u e s tio n s  were 
deemed n e c e ssa ry  fo r  th e  developm ent o f  th e  s tudy :
1 . What were th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a ls  in  the  
F i r s t  E d u ca tio n a l D i s t r i c t  o f  Tennessee a s  determ ined by th e  Brown 
Survey o f  19867
2. What were th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a ls  in  the  
F i r s t  E d u ca tio n a l D i s t r i c t  o f  T ennessee a s  de term ined  by a  fo llow -up  
s tudy  in  1988?
3 . Could com parisons be made in  r e l a t i o n  to  any changes in
p e rce iv ed  t r a in in g  needs found in  th e  two s e t s  o f  d a ta?
4. Did th e  p re sen ce  o r absence  o f  t r a in in g  a f f e c t  p e rce iv ed  
t r a in in g  needs from th e  tim e o f  th e  Brown Survey u n t i l  th e  fo llow -up  
study?
3 . What app ro ach es  d id  p r in c ip a ls  use  in  o b ta in in g  a d d i t io n a l  
tr a in in g ?
The p o p u la tio n  o f t h i s  s tudy  c o n s is te d  o f  p u b lic  school a d m in is tr a to r s  
in  th e  F i r s t  E d u ca tio n a l D i s t r i c t  in  N o rth eas t Tennessee! One hundred 
s ix ty - s ix  p r in c ip a ls  were surveyed .
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The survey  in s tru m en t used in  t h i s  s tudy  was a fo llow -up  
q u e s tio n n a ire  adap ted  from th e  c o n te n ts  o f th e  Brown Survey o f 1986.
The in s tru m en t was g iven  fa c e  v a l i d i t y  by a  p an e l o f  n a t io n a l ly  
reco g n ized  e x p e r ts .  R e l i a b i l i t y  o f  th e  In s tru m en t was o b ta in ed  by 
a d m in is te r in g  a  t e s t - r e t e s t .
The r a t e  o f  re sp o n se  to  th e  fo llow -up  q u e s tio n n a ire  was 90%. 
N in e ty -fo u r  p e rc e n t o f p r in c ip a ls  new to  t h e i r  p o s i t io n s  s in c e  19B6 
responded to  th e  q u e s tio n n a ire .
F in d in g s
The f iv e  re s e a rc h  q u e s tio n s  which guided t h i s  s tu d y  w i l l  be 
r e s ta te d  and f in d in g s  in  each a re a  w i l l  be r e p o r te d . D e ta iled  r e s u l t s  
w i l l  be g iven  fo r  b o th  p r i o r i t y  ra n k in g s  o f  p e rce iv ed  t r a in in g  needs 
and dem ographic c h a r a c t e r i s t i c s  o f  F i r s t  E d u ca tio n a l D i s t r i c t  p r in c ip a ls .
R esearch  Q uestion  1
What were th e  p e rce iv ed  t r a in in g  needs o f  p r in c ip a l s  in  th e  F i r s t  
E d u ca tio n a l D i s t r i c t  o f  Tennessee a s  determ ined by th e  Brown Survey o f 
1986? R espondents to  th e  1986 Brown Survey p r i o r i t i z e d  th e i r  pe rce iv ed  
t r a in in g  needs in  th e  fo llo w in g  o rd e r :  C urricu lum  and I n s t r u c t io n ,
S ta f f  E v a lu a tio n , L ead ersh ip , S t a f f  Development, E f fe c tiv e  S chools, Time 
Management, P u b lic  R e la tio n s , S u p e rv is io n , Problem S o lv in g , Classroom  
Management, D ecis io n  Making, O rg a n iz a tio n a l Communication, L aw /Policy , 
O rg a n iz a tio n a l Governance, and B udget. When though t o f  In  term s o f top 
th i r d  and bottom  th i r d  th e  re a d e r  c o n s id e rs  the  f i r s t  f iv e  in  o rd e r  and 
th e  l a s t  f iv e  in  o rd e r .
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R esearch Q uestion  2
What were th e  p e rc e iv e d  t r a in in g  needs o f  p r in c ip a ls  in  th e  F i r s t  
E d u ca tio n a l D i s t r i c t  o f  Tennessee a s  determ ined  by a fo llow -up  s tudy  in  
19887 R espondents to  th e  1988 fo llow -up  su rvey  p r io r i t i z e d  t h e i r  
p e rce iv ed  t r a in in g  needs in  th e  fo llo w in g  o rd e r :  C urricu lum  and
I n s t r u c t io n ,  S ta f f  E v a lu a tio n , L ead e rsh ip , S ta f f  Development, E f fe c t iv e  
S choo ls, Time Management, P u b lic  R e la tio n s , D ec is io n  Making, L aw /P olicy , 
C lassroom  Management, S u p e rv is io n , Problem  S o lv in g , O rg a n iz a tio n a l 
Communication, Budget, and O rg a n iz a tio n a l G overnance. The top  f iv e  
p r i o r i t i e s  a r e  id e n t i c a l  in  ra n k in g ; th e  bottom  f iv e  d em onstra te  some 
s h i f t  in  o rd e r  and in  ite m s .
R esearch  Q uestion  3
Could com parisons be made in  r e l a t i o n  to  any changes in  p e rce iv ed  
t r a in in g  needs found in  th e  two s e t s  o f  d a ta?  Comparisons w ere made o f 
th e  top f iv e  and bottom  f iv e  t r a in in g  needs fo r  each  s e t  o f re sp o n d en ts . 
C lu s te r s  o f  t r a in in g  needs c o n s is te n t ly  appeared in  th e  top f iv e  item s 
and th e  bottom  f iv e  ite m s . The top  f iv e  item s w ere: C urricu lum  and
I n s t r u c t io n ,  S ta f f  E v a lu a tio n , L ead ersh ip , S ta f f  Development, and 
E f fe c t iv e  S chools. S l ig h t  v a r i a t io n s  were found b u t no s t a t i s t i c a l l y  
s ig n i f ic a n t  d i f f e r e n c e s .  Comparisons were a ls o  made u s in g  th re e  o f the  
fou r i n i t i a l  demographic v a r ia b le s :  ex p e rien ce  in  p o s i t io n  o f  p r in c ip a l ,
e d u c a tio n a l d e g re e , and age c a te g o ry  o f  re sp o n d en ts . Sex o r gender was 
n o t co n sid e red  a v a r ia b le  due to  th e  sm all number o f fem ale p r in c ip a ls  
in  th e  p o p u la tio n . The s ig n i f i c a n t  d if f e r e n c e s  found in  th e  dem ographic 
com parisons w ere:
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O rg a n iz a tio n a l Governance—P r in c ip a ls  w ith  more e x p e rien ce  in  the  
p o s i t io n  ranked t h i s  item  h ig h e r  a s  a  p e rce iv ed  t r a in in g  need than  d id  
p r in c ip a ls  w ith  l e s s  e x p e rien c e .
E f fe c tiv e  S choo ls—P r in c ip a ls  w ith  h ig h e r e d u c a tio n a l d eg rees  
(E d .S ./E d ,D ./P h .D .)  ranked t h i s  item  h ig h e r a s  a p e rce iv ed  t r a in in g  need 
than  d id  p r in c ip a ls  w ith  B .A ./B .S ./M .A ./M .S ./M .E d. D egrees.
S u p e rv is io n — P r in c ip a ls  w ith  low er e d u c a tio n a l d eg rees  (B .A ./B .S ./  
M .A./M .S./M .Ed.) ranked t h i s  item  h ig h e r a s  a  p e rce iv ed  t r a in in g  need 
th an  d id  p r in c ip a ls  w ith  E d .S ./E d .D ./P h .D . D egrees.
S ta f f  E v a lu a tio n — O lder p r in c ip a ls  ranked t h i s  item  h ig h e r a s  a 
p e rce iv ed  t r a in in g  need th a n  d id  younger p r in c ip a ls .
Problem S o lv in g —Younger p r in c ip a ls  ranked t h i s  item  h ig h e r as  a 
p e rce iv ed  t r a in in g  need th an  d id  o ld e r  p r in c ip a l s .
R esearch  Q uestion  4
Did the  p resen ce  o r absence  of t r a in in g  a f f e c t  p e rce iv ed  t r a in in g  
needs from th e  tim e o f  th e  Brown Survey u n t i l  th e  fo llo w -u p  study?
T able 19 in  C hapter 4 i l l u s t r a t e s  th e  wide p a r t i c ip a t io n  o f F i r s t  
D i s t r i c t  p r in c ip a ls  in  v a r io u s  types o f  s t a f f  developm ent app ro ach es. 
A lthough 2,286 in s ta n c e s  o f  a d d i t io n a l  t r a in in g  were re p o r te d ,  l i t t l e  
change was observed  between re sp o n ses  in  1986 and 1988. The frequency  
o f  approaches to  a d d i t io n a l  t r a in in g  showed 604 (21%) responded in  the  
"No T ra in in g "  c a te g o ry  among th e  15 i n t e r e s t  to p ic s .
R esearch  Q uestion  5
What approaches d id  p r in c ip a ls  use  in  o b ta in in g  a d d i t io n a l  tra in in g ?  
There was a wide d i s t r i b u t io n  among t r a in in g  approaches employed by
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F i r s t  D i s t r i c t  p r in c ip a l s .  R e su lts  in c lu d e d : P r i n c i p a l 's  Academy (833),
School System In - s e rv ic e  (663 ), C o lleg e  Course (267), and Workshop/ 
C onference (5 0 9 ). S ix  hundred and fo u r  re sp o n se s  were rece iv ed  
in d ic a t in g  "No T ra in in g "  in  th e  15 I n t e r e s t  a re a s  d u rin g  th e  2 year 
p e r io d . R espondents id e n t i f i e d  10 "O ther" approaches to  a d d i t io n a l  
t r a in in g  n o t l i s t e d  on th e  su rvey .
C onclusions
The fo llo w in g  c o n c lu s io n s  were drawn from th e  re s e a rc h  f in d in g s  
o f t h i s  s tudy :
1. T here were c l u s t e r s  o f p e rce iv ed  t r a in in g  needs which 
c o n s is te n t ly  appeared  in  th e  top  f iv e  and bottom  f iv e  ran k in g s  by F i r s t  
E d u ca tio n a l D i s t r i c t  p u b lic  school a d m in is t r a to r s .  The c lu s t e r  of 
i n t e r e s t  to p ic s  found in  th e  top  f i v e  ra n k in g s  was d i r e c t l y  r e la te d  to  
th e  d a l ly  o p e ra tio n  o f th e  sch o o l. The c lu s t e r  o f i n t e r e s t  to p ic s  found 
in  th e  bottom  f iv e  ra n k in g s  was l e s s  d i r e c t l y  r e la te d  to  th e  p r in c lp a ls h ip  
and more b e f i t t i n g  th e  r o l e  o f s u p e r in te n d e n t o r schoo l board member. 
P r in c ip a ls  re c o g n ize  t h e i r  r e s p o n s ib i l i ty  to  perform  a s  in s t r u c t io n a l  
le a d e r s  and to  e x e r t  le a d e r s h ip .  T h is i s  r e f le c te d  in  t h e i r  to p  f iv e  
p r i o r i t i e s .  They f e e l  more co m fo rtab le  w ith  t h e i r  m anageria l s k i l l s  and 
ra te d  i n t e r e s t  to p ic s  r e la te d  to  management low er in  p r i o r i t y .  T h e re fo re , 
p re s e rv ic e  and in - s e r v ic e  p re p a ra to ry  a c t i v i t i e s  can ta k e  advan tage of 
t h e i r  reco g n ized  p ro fe s s io n a l  t r a in in g  needs.
2. The perceiv ed  t r a in in g  needs o f  p u b lic  schoo l a d m in is tr a to r s  in  
th e  F i r s t  E d u ca tio n a l D i s t r i c t  rem ained s ta b le  between 1986 and 1988 
even though t h i s  p e rio d  was one o f bo th  n a t io n a l  and s t a t e  e d u c a tio n a l
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refo rm . Numerous o p p o r tu n i t ie s  fo r  a d d i t io n a l  t r a in in g  were provided fo r  
p r in c ip a ls  d u rin g  th e se  y e a rs . T his su g g es ts  th a t  i f  N o rth e a s t Tennessee 
p r in c ip a ls  a r e  r e p r e s e n ta t iv e  o f  a l l  p r in c ip a ls ,  th e  re fo rm  movement to  
r e t r a i n  and upgrade com petencies o f  a d m in is tr a to r s  was n o t e f f e c t iv e  o r 
i s  n o t p e rce iv ed  a s  having been e f f e c t iv e  by th e  p r in c ip a l s  them selves.
3 . There was a c le a r  I d e n t i f i c a t i o n  by resp o n d in g  p r in c ip a ls  th a t  
C urricu lum  and I n s t r u c t io n  was t h e i r  top  p r i o r i t y  fo r  advanced t r a in in g .  
T h is le d  th e  r e s e a rc h e r  to  conclude  th a t  n e i th e r  form al p re p a ra t io n  
(c o lle g e  c o u rse s )  nor lo c a l  school system  t r a in in g  e f f o r t s  has met t h i s  
p e rce iv ed  need.
4. The s tro n g  r a t in g  fo r  S ta f f  E v a lu a tio n  a s  a pe rce iv ed  t r a in in g  
need may have a  p o s s ib le  r e l a t io n s h ip  w ith  C urricu lum  and I n s t r u c t io n .
5. The s tro n g  r a t in g  o f  p e rce iv ed  need by F i r s t  E d u ca tio n a l 
D i s t r i c t  p r in c ip a l s  fo r  a d d i t io n a l  t r a in in g  in  L eadersh ip  i s  an in d ic a t io n  
o f d e s i r e  fo r  in c re a s e  in  p ro f e s s io n a l  grow th and developm ent.
6 . S ince C urricu lum  and I n s t r u c t io n ,  S ta f f  E v a lu a tio n , and 
L eadersh ip  were th e  most common p erce iv ed  t r a in in g  needs fo r  b u ild in g  
le v e l  a d m in is tr a to r s ,  In c re ase d  em phasis on th e se  a re a s  o f  S ta f f  
Development would be a p p ro p r ia te .
7 . There a r c  o p p o r tu n i t ie s  fo r  h ig h e r e d u ca tio n  i n s t i t u t i o n s  to  
p ro v id e  s e rv ic e s  fo r  p r in c ip a ls  who in d ic a te d  a  la c k  o f  t r a in in g  d u rin g  
th e  tim e  perio d  o f th e  s tu d y . For exam ple, th e  number o f  workshop 
a c t i v i t i e s  su g g es ts  E as t Tennessee S ta te  U n iv e rs ity  f a c u l ty  should be 
a c t iv e ly  invo lved  in  d ev elo p m en ta l, a d v iso ry , o r  im plem entation  
r e s p o n s i b i l i t i e s .  T h is  s tu d y  d id  n o t a tte m p t to  d e te rm in e  such 
involvem ent l e v e l s .  A d d itio n a lly , th e  number o f  in d iv id u a ls  in d ic a t in g
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co n tin u ed  i n t e r e s t  in  th e  same f iv e  i n t e r e s t  to p ic s  which were th e  top 
p r i o r i t y  would in d ic a te  th a t  t h e i r  b a s ic  needs fo r  t r a in in g  had n o t been 
a g g re s s iv e ly  a d d re sse d . O therw ise, th ey  would n o t have c o n t in u a l ly  
ranked th e se  item s h ig h  p r i o r i t y .
Recommendations
The fo llo w in g  recom m endations a r e  made based on th e  f in d in g s  o f 
th e  s tudy :
1 . R e p l ic a tio n  o f th e  s tudy  to  d e term ine  fu tu r e  re g io n a l  t re n d s  
co n ce rn in g  p e rce iv ed  t r a in in g  needs o f  p r in c ip a l s  in  th e  F i r s t  
E d u ca tio n a l D i s t r i c t  o f  Tennessee and r e p re s e n ta t iv e n e s s  o f  N o rth east 
Tennessee p r in c ip a l s  a s  sam ples to  be used in  such s tu d ie s .
2. F u r th e r  developm ent o f  th e  fo llow -up  su rvey  in s tru m en t to  
r e f l e c t  u n d e rs tan d in g  o f th e  meaning o f  i n t e r e s t  to p ic s  used in  
a s c e r ta in in g  p e rce iv ed  t r a in in g  need s , such th a t  i t  becomes c l e a r e r  a s  
to  th e  s im i l a r i t y  o f  meaning held  fo r  the  term ino logy  used ,
3. Conduct in te rv ie w s  w ith  a sample o f  re sp o n d en ts  to  de term ine  
in -d e p th  problem  a r e a s  to  be ad d ressed  in  a d d i t io n a l  t r a in in g ,
4 . Adapt c o l le g e  co u rse  work to  more a g g re s s iv e ly  a d d re ss  concerns 
o f  re sp o n d en ts  a s  to  th e  top  f iv e  p r i o r i t y  t r a in in g  n eedsj re d e s ig n  
co u rse  c o n te n t o f  bottom  f iv e  t r a in in g  needs to  make th e se  item s more 
a p p l ic a b le ,
5 . Emphasize C urriculum  and I n s t r u c t io n  a s  a c o n te n t a re a  and 
p ro v id e  p rac ticu m  and e x p e r ie n t ia l  o p p o r tu n i t ie s  in  p r in c ip a l  p re p a ra t io n  
program s.
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6. Emphasize S ta f f  E v a lu a tio n  a s  a  to p ic  in  th e  co u rse  c o n te n t o f 
p r in c ip a l  p re p a ra t io n  program s in  c o n ju n c tio n  w ith  s tru c tu re d  e x p e rien c e s .
7. Emphasize L eadersh ip  s k i l l s  and perform ance a re a s  in  p r in c ip a l  
p re p a ra t io n  program s w ith  s im u la tio n s , assessm en t c e n te r  approaches, and 
o th e r  hands-on e x p e r ie n c e s .
8 . Emphasize S ta f f  Development a s  an approach  to  a d d re ss in g  th e  
top  th re e  p e rce iv ed  t r a in in g  needs.
9. A c tiv e ly  r e c r u i t  p r in c ip a ls  fo r  p a r t i c ip a t io n  in  c o l la b o ra t iv e  
in - s e r v ic e  a c t i v i t i e s  w ith  schoo l system s, one-day  workshops, n e w s le t te r s ,  
and o th e r  s h o r t- te rm  t r a in in g  o p p o r tu n i t ie s .
10. R eport f in d in g s  from t h i s  s tu d y  to th e  F i r s t  D i s t r i c t  S ta te  
Departm ent o f E d u ca tio n , th e  Upper E as t Tennessee E d u ca tio n a l C oopera tive  
(UETEC), and o th e r  a g e n c ie s  in te r e s te d  in  p ro v id in g  advanced t r a in in g  to  
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Age Range o f P a r t i c ip a n ts
Age Range
School Board Member 
n
P r in c ip a l
n
S u p e rin ten d en t
n
20 -  29 y ears 0 - 1 (1Z) 0 -
30 -  39 y e a rs 7 (23%) 32 (26%) 4 (31%)
40 -  A9 y e a rs 13 (43%) 41 (34%) 5 (38%)
50 -  59 y e a rs 6 (20%) 33 (27%) 4 (31%)
60 and over 4 (13%) 14 (12%) 0 -
T o ta ls 30 (99%)* 121 (100%) 13 (100%)
* The t o t a l  does 
*
n o t equal 100% due to round ing .
Table 34
Sex o f  P a r t i c ip a n ts
School Board Member P r in c ip a l S u p e rin ten d en t
Sex n n n
Males 24 (80%) 102 (84%) 13 (100%)
Females 6 (20%) 19 (16%) 0 -
T o ta ls  30 (100%) 121 (100%) 13 (100%)
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Table 35
Experience in  Education
E xperience
School Board Member 
n
P r in c ip a l
n
S u p e rin ten d en t
n
1 s t  year 0 - 0 - 0 -
2 - 4  y e a rs 9 (30%) 0 - 0 -
5 - 9  y e a rs 5 (17%) 6 (5%) 0 -
1 0 - 1 9  y e a rs 7 (23%) 46 (38%) 5 (38%)
20 o r  more 3 (10%) 69 (57%) 8 (62%)
No resp o n se 6 (20%) 0 - 0 -
T o ta ls 30 (100%) 121 (100%) 13 (100%)
T able  36
E xperience  a s School Board Member, P r in c ip a l ,  o r  S u p erin ten d en t
School Board Member P r in c ip a l S u p e rin ten d en t
Experience n n n
1 s t  year 1 (3%) 7 (6%) 0 -
2 - 4  y e a rs 14 (47%) 15 (12%) 1 (8%)
■ 5 - 9  y ears 6 (20%) 36 (30%) 6 (46%)
10 -  19 y ea rs 4 (13%) 45 (37%) 5 (38%)
20 o r  more 3 (10%) 18 (15%) 1 (8%)
No resp o n se 2 (7%) 0 - 0 -
T o ta ls 30 (100%) 121 (100%) 13 (100%)
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Table 37
U ndergraduate P re p a ra tio n
School Board Member P r in c ip a l  S u p erin ten d en t
Major n n n
A ccounting 2 1
A rt 1
Biology 2 8 1
B usiness 7 11 2






E ng ineering 1
E n g lish 1 6 1
F oreign  Language 2
H e a lth /P h y s ic a l
E ducation 17 1
H is to ry 15
I n d u s t r i a l  A rts 2 1
Math 2 4 1
Music 1 1






S o c ia l S tu d ie s 7
Speech E ducation 2
S u p erv is io n 1 1
No resp o n se 11 8
T o ta ls 30 121 13
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Table 38





P r in c ip a l
n
S u p erin ten d en t
n
B usiness






E d u ca tio n a l
L eadersh ip 2
Elem entary
E ducation 1 4
E ng ineering 1
E n g lish 1
I n d u s t r i a l
E ducation 1
Law
A d m in is tra tio n 1
L ib ra ry  S cience 1
M aster o f  A rts
in  Teaching 3
Math 1
M iddle School 1
P o l i t i c a l  S cience 1






S u p erv is io n  and
A d m in is tra tio n 4 83 11
V o ca tio n a l
Technology 1
Ho resp o n se 23 5
T o ta ls 30 121 13
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T able 39 
G raduate Uork
Length o f  Time
School Board Member 
n
P r in c ip a l
n
S u p erin ten d en t
n
1 y e a r o r l e s s 2 (7%) 20 (17%) 0 -
2 -  4 y ears 1 (3%) 38 (31%) 6 (46%)
5 - 9  y e a rs 2 (7%) 41 (34%) 5 (38%)
10 o r  more 7 (23%) 20 (17%) 2 (15%)
No resp o n se 18 (60%) 2 (2%) 0 -
T o ta ls 30 (100%) 121 (101%)* 13 (99%)*
* The t o t a l  does n o t e q u a l 100% due to  round ing . 
T ab le  40
W o rk sh o p /in -serv ice  A c tiv i ty
School Board Member P r in c ip a l S uperin ten d en t
Length o f Time n n n
P re s e n tly 18 (60%) 82 (68%) 10 (77%)
2 - 4  y ears 8 (27%) 31 (26%) 1 (8%)
5 - 9  y ears 0 - 5 (4%) 2 (15%)
10 o r  more 0 - I;
CMwCM 0 -
No resp o n se 4 (13%) 1 (1%) 0 -
T o ta ls 30 (100%) 121 (101%)* 13 (100%)
* The t o t a l  does n o t eq u a l 100% due to  ro u nd ing .
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T able  41 
Formal E ducation
E d u ca tio n a l
Level
School Board Member 
n
P r in c ip a l
n
S u p erin ten d en t
n
High School 
Diploma 7 (23%) 0 0 -
B .A ./B .S . Degree 17 (57%) 7 (6%) 0 -
M.A. /M. S./M , Ed. 
Degree 4 (13%) 87 (72%) 7 (54%)
Ed.S . Degree 0 - 19 (16%) 1 (8%)
E d.D ./Ph.D . 
Degree 2 (7%) 8 (7%) 5 (38%)
T o ta ls 30 (100%) 121 (101%)* 13 (100%)
* The t o t a l  does n o t eq u al 100% due to  round ing .
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East Tennessee Slate University
C ollege of Education
D e p a r tm e n t o l  S u p e rv is io n  a n d  A d m in is tra tio n  ■ Box 19000A •  lo h n to n  C ity , T e n n e ss e e  376H -0002  •  (615} 929*4415.4430
June 1, 1988
Dr. Roland S* B arth  
H arvard U n iv e rs ity  
G raduate School o f  E ducation  
Longfellow  H a ll ,  Appian Hay 
Cambridge, M assach u se tts  02138
Dear S ir :
P le a se  examine the  en c lo sed  q u e s tio n n a ire  and lend your e x p e r t is e  to  my 
re se a rc h  p r o je c t .  1 am a d o c to ra l  s tu d e n t conducting  a s tu d y  o f p r in c ip a l s '  
pe rce iv ed  t r a in in g  needs in  T ennessee. L arry  H. Brown, a member o f  my 
d o c to ra l  ad v iso ry  com m ittee, suggested  I  c o n ta c t you to  serv e  as one of my 
e x p e r ts  needed to  p ro v id e  c o n te n t v a l id a t io n  o f my su rv ey  in s tru m e n t. I  am 
p a r t i c u l a r ly  in te r e s te d  in  your comments concern ing  the  a p p ro p r ia te n e s s  of 
th e  f i f t e e n  I n t e r e s t  to p ic s  l i s t e d  fo r  p r i o r i t i z a t i o n .
Your he lp  and adv ice  w i l l  be much a p p re c ia te d .
S in c e re ly ,
Ann L it t le
D octoral Student
HARVARD UNIVERSITY 
t>x-Sad Graduate School of Education
Longfellow Hall, A pp ian  W ay 
C am bridge. M assachusetts 02138 10 1
June 10, 1988
Ann Little
East Tennessee State University 
College of Education 
Box 19000A
Johnson City, Tennessee 37614-0002 
Dear Ann:
I have your note inviting me to comment on the appro­
priateness of the 15 topics for principal training.
I have some difficulty with lists of this sort (as you 
can see from the enclosed piece). On the one hand, I feel 
the areas you have identified are all important ones, both from 
my own experience as a public school principal and from my 
experience as one working to provide professional development 
for principals. On the other hand, lists of this sort tend to 
conceal a great deal. For instance, the topic of "leadership’' 
is one under which all the rest of this list might well be 
subsumed. Distinctions between many of the items are very 
fuz2y at best —  for instance, between staff evaluation and super 
vision: or public relations and communication. So, in short, 
whereas I think this is a perfectly respectable list, I'm not 
sure just what it means and for whom.
I do like very much the juxtaposition of topics about 
which principals feel they would like to know more with an 
assessment of just how much help they are getting in those areas 
on the job.
I hope all of this may be helpful to you in some way.
Best wishes for a fine summer.
■dially
Co-director, Principals1 Center 
Senior Lecturer on Education
E n c .
RSB/hm
East T ennessee State University
C ollege o f Education
D e p a r tm e n t  o t  C u rr ic u lu m  a n d  In s tru c tio n  •  Box 22020A •  Jo h n s o n  C ity , T e n n e sse e  37614*0002 •  (615)929*4429
Hay 16 , 1988
Ms. Ann L i t t l e  
506 Crumley S tr e e t  
E liz a b e th to n , TN 37643
1 have examined your su rv ey  In s tru m en t £or c o n te n t v a l id i ty  and am 
happy to  p ro v id e  fa c e  v a l id a t io n .  The f i f t e e n  i n t e r e s t  to p ic s  co n ta in ed  
in  th e  q u e s tio n n a ire  seem a p p ro p r ia te  fo r  a s c e r ta in in g  p e rce iv ed  t r a in in g  
needs o f p r in c ip a l s .  I  am c o n f id e n t th a t  c u r re n t  l i t e r a t u r e  r e f l e c t s  
th e se  item s a s  r e p r e s e n ta t iv e  o f c o n ten t a re a s  fo r  advanced t r a in in g  and 
developm ent o f  sch o o l a d m in is t r a to r s .  Good lu ck  in  your advanced s tu d ie s  
and on your d i s s e r t a t i o n .
Dear Ann:
S in c e re ly ,
Ralph B. Kimbrough 
V is i t in g  P ro fe s s o r
RBKish
East Tennessee State University
College o f Education
D epartm en t o f  Superv ision  and  A dm in istration  •  B o x l9 0 0 0 A  •  Jo h n so n  City, T e n n e ss e e  3 7 6 1 4 -0 0 0 2  •  (615) 9 2 9 -4 4 1 5 ,4 4 3 0
A p r il  27, 1988
Dear P r in c ip a l :
Would you p le a s e  com plete th e  enclosed  q u e s t io n n a ir e  and r e tu r n  i t  to  me in  
th e  s e l f - a d d re s s e d , stamped envelope . Each su rvey  form i s  coded to  en su re  
anonym ity. A ll re sp o n ses  w i l l  be c o n f id e n t ia l .  No i d e n t i f i c a t i o n  o f 
In d iv id u a ls  w i l l  be made.
X am a  d o c to ra l  s tu d e n t  a t  E as t Tennessee S ta te  U n iv e rs ity  in  th e  Departm ent 
o f  S u p e rv is io n  and A d m in is tra tio n . I  have chosen to  s tudy  t r a in in g  needs o f 
p r in c ip a ls  a s  th e  to p ic  fo r  my d i s s e r t a t i o n  and am r e l a t i n g  t h i s  to  p re v io u s  
in fo rm a tio n  c o l le c te d  by one o f  th e  ETSU p ro f e s s o r s .
In  Hay of 1986 Dr. L arry  H..Brown conducted a  su rv ey  concern ing  p e rce iv ed  
t r a in in g  needs o f p r in c ip a ls  in  th e  F i r s t  E d u c a tio n a l D i s t r i c t  o f  T ennessee. 
T h is in fo rm a tio n  has been v e ry  u s e f u l  a s  th e  f a c u l ty  rev iew s cou rse  c o n te n t 
and re q u ire m e n ts .
Thank you in  advance fo r  your v a lu a b le  a s s i s ta n c e .
Ann L i t t l e
D octoral Student
S in c e re ly ,
Chairman
D epartm ent o f  S u p erv is io n  & A d m in is tra tio n
East Tennessee State University
College of Education
D ep an m en t of Supervition and AdminlUraiion •  Box 1 9 0 0 0 A •  Johruon Cily, T e n n e i ie e  3 7 6 1 4 -0 0 0 2  •  (615} 9 2 9 -4 4 1 5 , ^ 4 3 0
A p ril 27, 1988
Dear P r in c ip a l :
Would you p le a se  com plete th e  enclo sed  q u e s tio n n a ire  and r e tu r n  i t  to  me in  
th e  s e lf -a d d re s s e d , stamped envelope . Each survey  form i s  coded to  ensure  
anonymity. A ll re sp o n ses  w i l l  be c o n f id e n t ia l .  No i d e n t i f i c a t i o n  o f 
in d iv id u a ls  w i l l  be made. S ince you a re  r e l a t i v e l y  new to  your c u r re n t  
assignm ent as p r in c ip a l  I  would a ls o  l ik e  to  c o l l e c t  b io g ra p h ic a l  d a ta  from 
you.
I  am a  d o c to ra l  s tu d e n t a t  E as t Tennessee S ta te  U n iv e rs ity  in  th e  D epartm ent 
o f S up erv is io n  and A d m in is tra tio n . I  have chosen to  s tu d y  . t r a in in g 'n e e d s  o f  
p r in c ip a ls  as th e  to p ic  fo r  my d i s s e r t a t i o n  and am r e l a t i n g  th i s  to  p rev io u s  
in fo rm atio n  c o lle c te d  by one of th e  ETSU p ro fe s s o r s .
In  Hay of 1986 Dr. L arry  H. Brown conducted a survey concern ing  p e rc e iv e d  
t r a in in g  needs o f p r in c ip a ls  In  th e  F i r s t  E d u ca tio n a l D i s t r i c t  o f  T ennessee. 
This in fo rm a tio n  has been v e ry  u s e f u l  as th e  f a c u lty  rev iew s c o u rse  c o n ten t 
and req u irem en ts .
Thank you in  advance fo r  your v a lu a b le  a s s is ta n c e .
ih a rle s  W.Dr. C  B u rk e tt 
Chairman
Department o f S u p erv is io n  & A d m in is tra tio n
Ann L i t t l e
Doctoral Student
S in c e re ly
East Tennessee State University
College o f Education
D ep artm en t o f S upervision  a n d  A dm in iilm lio n  •  Bn* 1 9 000A •  Jo h n so n  City, T en n essee  3 7 6 1 4 -0 0 0 2  •  (615) 9 2 9 -1 4 1 5 , 4 4 1 0
May 16, 1988
Dear P r in c ip a l ;
During th e  f i r s t  week o f May you were m ailed  a  q u e s tio n n a ire  as p a r t  o f my 
d o c to ra l  d i s s e r t a t io n  re s e a rc h . My s tu d y  d e a ls  w ith  p e rce iv ed  t r a in in g  
needs of p r in c ip a ls  in  th e  F i r s t  E d u ca tio n a l D i s t r i c t  o f T ennessee.
To d a te  I  have n o t re c e iv e d  your re sp o n se . W on't you p le a se  tak e  a few 
m inutes to  com plete th e  q u e s tio n n a ire ?  Your views a re  im p o rtan t and 1 
would l ik e  to  in c lu d e  them in  th e  s tu d y . In  th e  even t you have m isp laced  
my q u e s tio n n a ire  I  am e n c lo s in g  an a d d i t io n a l  copy.
Again thank you fo r  your h e lp .
S in c e re ly ,
Ann L i t t l e  
D o c to ra l S tudent
VITA
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